Please Note: these minutes are pending Board approval.
Board of Education
Newtown, Connecticut

Minutes of the Board of Education meeting held on May 21, 2024 at 6:30 p.m. in the Reed
Intermediate School Library, 3 Trades Lane, Newtown, CT.

A. Plante, Chair C. Melillo

J. Vouros, Vice Chair A. Uberti

D. Ramsey, Secretary T. Gouveia

S. Tomai 125 Staff and Public
C. Gilson 1 Press

D. Linnetz

B. Leonardi

G. Petertonjes (absent)
I. Khazadian (absent)

Mrs. Plante called the meeting to order at 6:36 p.m.

Item 1 — Pledge of Allegiance

Item 2 — Profiles in Professionalism

Mr. Melillo introduced the following staff members who were receiving the Profiles in
Professionalism awards: Carola Amb, PAL Program Teacher, Middle Gate Elementary School,
Cindy Aponte, Technology Coordinator, Technology Department, Jennifer Brodtman, Behavior
Therapist, Reed Intermediate School, Susan Burbank, Special Education Paraeducator,
Newtown Middle School, Sue DaPra, Executive Administrative Assistant, Facilities Department,
Michael Delvecchio, Lead School Security Officer, Newtown High School, Kerry lacomini, Rise
Program Teacher, Newtown Middle School, Andrea Martinetto, Grade 1 Teacher, Middle Gate
Elementary School, Lauren Nash, Kindergarten Paraeducator, Middle Gate Elementary School
Nelson Santos, Technology Support Specialist, Technology Department, Patricia Vitarelli,
Language Arts Consultant, Hawley Elementary School, Suzanne Zimmerman, Executive
Administrative Assistant, Newtown Middle School. A reception followed.

Iltem 3 - Consent Agenda

MOTION: Mr. Leonardi moved that the Board of Education approve the consent agenda which
includes the donations to Hawley and Sandy Hook Schools and the correspondence report.
Mrs. Tomai seconded.

Mrs. Linnetz noted that the date for the last entry on the correspondence report should be
changed to 5/20/24.
Motion passes unanimously.

Item 4 — Public Participation
Jessica Galterio, 8 Surrey Trail, encouraged the Board to make thoughtful adjustments to the
budget and consider why people move to Newtown which is for the schools.

Trent Harrison, NFT president, 59 Platts Hill Road, hopes the Board makes thoughtful decisions
tonight. When the referendum didn’t pass he reached out to teachers who might be interested
in a retirement incentive to which 13 responded. That would save money with retirees at the top
of the pay scale.

Aaron Cox, 31 Pond Brook Road, spoke about the educational tours policy and complimented
the Board Policy Committee. He wants parents along with students to receive communications
about any trips.
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Donna Albano, 8 Cobblers Mill, currently teaches Kindergarten at Hawley but will be moving to
first grade next year. She was concerned about losing a first grade class next year leaving us
with higher class sizes. She asked the Board to consider the students needs first and that
smaller class sizes are needed.

Derek Bell, 43 The Boulevard, said his daughter is in Kindergarten at Hawley this year in a
combined classroom. It was overwhelming for her with the large class size and she needed
extra support. They split the class which provided a positive effect on his daughter. It's a
detriment to increasing first grade class size at Hawley.

Kimberly O’Connor, 12 Grand Place, is a kindergarten parent at Hawley and is concerned about
the elimination of a first grade teacher and its impact on students getting the support they need.

Deborah Lubin, 10 Overlook Drive, teaches in Newtown and spoke about her concerns with
more students in first grade at Hawley next year. She asked the Board to reconsider the
position.

Item 5 — Reports

Chair Report: Mrs. Plante thanked the community for voting again and the superintendent,
assistant superintendent, director of business, building principals and directors for their work on
the budget. As a Board we will do what we can to minimize the impact on students.

Superintendent’s Report: Mr. Melillo spoke about the amount of reductions and trying to
maintain the instructional core. We made a point to keep classroom sizes low and present what
will maintain services in the district.

Committee and Liaison Reports:

Mrs. Linnetz spoke about the policy committee and continuing to finalize Policies 6114
Emergencies and Disaster Preparedness and 6114.1 Fire Emergency Drills/Crisis Response
Drills/Bus Safety Drills. May 13 meeting received an update on policy 6163.1 Selection of
Library Media Resources and there are some update. The next meeting is May 31 and they
hope to finalize the security policy. Given the concerns of the Registrar of Voters, we will review
policy 3152 Spending Public Funds for Advocacy to determine if there are any updates. Also,
there will be Federal updates to Title IX in August. We are looking at policy 5112 which is the
Age of Attendance.

Mr. Ramsey reported that the Curriculum and Instruction Committee met and heard two
presentations on the middle school project adventure and high school sports literature
curriculums. They requested going forward that the presentation slides be attached to the
minutes. Mrs. Uberti also updated them on professional development.

Financial Report month ending April 30, 2024:

MOTION: Mr. Leonardi moved that the Board of Education approve the financial report and
transfers for the month ending April 30, 2024. Mr. Vouros seconded.

Ms. Gouveia presented the report.

Motion passes unanimously.

Item 6 — Old Business

Discussion and Possible Action on 2024-2025 Budget:

MOTION: Mr. Leonardi moved that the Board of Education approve the recommended 2024-
2025 budget adjustments totaling $1,936,436. Mr. Vouros seconded.
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Mr. Melillo and Ms. Gouveia gave an overview of the budget adjustments and the rationale for
making them.

The Board members asked questions and discussed the following budget reductions:
BCBA position

Elementary Spanish positions

Head O’Meadow 4™ grade position

Hawley 1% grade position

Health and Wellness Coordinator position

Nixon and Company Consulting

Middle and High School Dean of Students positions

Non-certified Allowance to offset turnover and unfilled positions
Middle School Assistant Softball Coach and Assistant Baseball Coach
Security Guard increases

Rosetta Stone at the middle school

Newtown High School athletic contracted services

School level supplies

Mrs. Plante suggested the following adjustments: preserve the two elementary teachers for
$134,278, remove the existing part-time Health and Wellness Coordinator position for $46,077,
remove the part-time athletic trainer and replace it with $16,000 back into the high school
athletics contracted services for a $13,400 savings, use the excess $38,839 adjusted from the
administration’s list of proposed budget reductions, increase the non-certified allowance by
$20,000, and remove $16,801 from the existing line items. The Board agreed on these
adjustments to reach the total amount in the motion.

Motion passes unanimously.

MOTION: Mr. Leonardi moved that the Board of Education allow the Director of Business to
make any mathematical or other adjustments necessary to balance this budget. Mr. Vouros
seconded. Motion passes unanimously.

Theater Design Curriculum:
MOTION: Mr. Leonardi moved that the Board of Education approve the Theater Design
Curriculum. Mr. Vouros seconded. Motion passes unanimously.

Iltem 7 — New Business

Chartwells Contract Renewal:

MOTION: Mr. Leonardi moved that the Board of Education approve a one-year renewal
“‘“Amendment No.1” to Compass Groups USA, Inc., by and through its Chartwells Division initial
agreement for food services dated August 23, 2022 with an effective date of July 1, 2024
through June 30, 2025. The terms and conditions in the original agreement as amended will
apply. Mr. Ramsey seconded. Motion passes unanimously.

First Read of Policy 6153.1 Educational Tours:
Mrs. Linnetz noted that this was a new policy to the district.

First Read of Sports Literature Curriculum and Project Adventure & Beyond Grades 7 and 8
Curriculums Mr. Ramsey spoke about in the committee reports.
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Mrs. Linnetz asked how project adventure curriculum moved from the fifth and sixth grades to
the middle and high school.
Mr. Melillo suggested a future project adventure presentation to the Board.

Minutes of May 7, 2024:
MOTION: Mr. Leonardi moved that the Board of Education approve the minutes of May 7, 2024.
Mr. Ramsey seconded. Motion passes unanimously.

Item 8 — Public Participation
MOTION: Mr. Vouros moved to adjourn. Mr. Gilson seconded. Motion passes unanimously.

Item 9 — Adjournment
The meeting adjourned at 10:27 p.m.

Respectfully submitted:

Donald Ramsey
Secretary
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Congratulations! The Newtown Education Foundation (NEF) is excited to announce that we
have reviewed and approved your grant request. Your proposal clearly aligns with our mission to
enrich the learning experience for Newtown students.

Grantee: Cﬁ/k(a_) TIS C/L\J‘ 0]
Title of Grant:  STéAM R 02-R%
Grant Total: $ S00. Do

This grant is to be used only for the purpose described in the grant application and award letter.
The grant is subject to modification only with the Newtown Education Foundation's prior
approval. Acceptance of this grant means you agree to:

1. Use the grant funds only as specified in the approved grant proposal.

2. Maintain your records to show and account for the use of the grant funds.

3. Allow NEF access to records to verify grant expenditures and activities.

4. Refrain from the use of the funds for any purpose prohibited by law.

5. Cooperate with any efforts of NEF to publicize the grant award.
*Please confirm acceptance of this grant by emailing us at

newtowneducationfoundation@gmail.com

GRANT REPORT
You may email the below information. Please include any pictures.

% Brief summary of how the grant was used:

% Brief summary of outcomes achieved as a result of the grant. Include your future plans
for the program'
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Congratulations! The Newtown Education Foundation (NEF) is excited to announce that we
have reviewed and approved your grant request. Your proposal clearly aligns with our mission to
enrich the learning experience for Newtown students.

Grantee: CAVT S MO re %
Title of Grant: OMALQ/OUY LeW/M'ra/ W

Grant Total: $ /5‘00 o0
J

This grant is to be used only for the purpose described in the grant application and award letter.
The grant is subject to modification only with the Newtown Education Foundation's prior
approval. Acceptance of this grant means you agree to:

1. Use the grant funds only as specified in the approved grant proposal.

2. Maintain your records to show and account for the use of the grant funds.

3. Allow NEF access to records to verify grant expenditures and activities.

4. Refrain from the use of the funds for any purpose prohibited by law.

5. Cooperate with any efforts of NEF to publicize the grant award.
*Please confirm acceptance of this grant by emailing us at

newtowneducationfoundation@amail.com

GRANT REPORT
You may email the below information. Please include any pictures.

% Brief summary of how the grant was used:

% Brief summary of outcomes achieved as a result of the grant. Include your future plans
for the program'
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Congratulations! The Newtown Education Foundation (NEF) is excited to announce that we
have reviewed and approved your grant request. Your proposal clearly aligns with our mission to
enrich the learning experience for Newtown students.

Grantee: k&l /).42, /(/{W‘O
Title of Grant: &LD/' Lﬂfé VL

Grant Total: $ /1704‘ 00

This grant is to be used only for the purpose described in the grant application and award letter.
The grant is subject to modification only with the Newtown Education Foundation's prior
approval. Acceptance of this grant means you agree to:

1. Use the grant funds only as specified in the approved grant proposal.

2. Maintain your records to show and account for the use of the grant funds.

3. Allow NEF access to records to verify grant expenditures and activities.

4. Refrain from the use of the funds for any purpose prohibited by law.

5. Cooperate with any efforts of NEF to publicize the grant award.
*Please confirm acceptance of this grant by emailing us at

newtowneducationfoundation@gmail.com

GRANT REPORT

You may email the below information. Please include any pictures.

% Brief summary of how the grant was used:

% Brief summary of outcomes achieved as a result of the grant. Include your future plans
for the pragram:
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Correspondence Report
05/07/2024 — 05/20/2024

Date Name Subject
05/07/2024 Ramsey, Donald Correspondence Report for the
BOE meeting 05/21/2024
05/07/2024 Mary Broderick Revised Vacancy Posting and
Survey Invitation
05/09/2024 Christopher Gilson Scheduling 1= Round Day 2
05/12/2024 Melillo, Christopher 5/12 Superintendent’s Sunday
Update
05/13/2024 Plante, Alison May 13 - Week in Preview
05/13/2024 Gilson, Christopher Kellen Nixon workshop this
Wednesday
05/15/2024 Susan Marcinek Fwd: ARP Meeting Agenda
05/15/2024 June, Kathy Middle School Moving Up
Ceremony
05/15/2024 Morris, Joanne Reminder and Menu Item
Upgrade for Chartwells BBQ
05/15/2024 Morris, Joanne Chartwells BBQ sigh up sheet
05/15/2024 Kat Mellen FLES Program/Budget Cuts
05/15/2024 Moly Daly FLES
05/16/2024 Kat Mellen FLES — For your consideration at
tonight’s meeting
05/17/2024 June, Kathy Fwd: Share with BOE Members
05/17/2024 June, Kathy Budget Summary Detail
05/19/2024 Melillo, Christopher 5/19/2024 Superintendent’s
Sunday Update
05/19/2024 Melissa Martu... Policy
05/19/2024 Plante, Alison May 20 — Week in Preview
05/20/2024 June, Kathy Proposed Motions
05/20/2024 Morris, Joanne Rescheduled — Chartwells Spring
BBQ 6/7/224
05/20/2024 June, Kathy Fwd: Attached Image
05/20/2024 Hiscavich, Michelle Fwd: Congratulations to our

Newtown HS Artists!

06/20/2024

Plante, Alison

Budget reductions proposal




NEWTOWN BOARD OF EDUCATION
MONTHLY FINANCIAL REPORT
APRIL 30, 2024

SUMMARY

The tenth financial report for the year continues to provide year to date expenditures, encumbrances
and information for anticipated obligations. Many of the accounts within our major objects have
been forecasted as “full budget spend” in order to more accurately project an estimated year-end
balance. These balances are monitored closely and adjusted each month in order to capture any
changes and fluctuations that occur throughout the year.

During the month of April, the district spent approximately $6.3M for all operations. About $4.7M
was spent on salaries with the remaining balance of $1.6M spent on all other objects.

The change over the last month’s projection has resulted in an increase of $111,771; now showing a
year-end projected balance of $513,530.

During the month of April, our 2024-25 budget failed at referendum. As a result, the budget
was reviewed by the Legislative Council on April 29" and further reduced by an additional
$1,408,307, for a total reduction of $1,936,436. This large amount has forced the Board of
Education to utilize the current year balance towards pre-purchasing materials that were in
included in the 2024-25 budget as an effort to address a portion of reduction. Therefore, we
were forced to freeze spending in some areas in order to increase the current year balance.
We have identified $453,616 for materials to pre-purchase and have included a transfer
request within this report.

TRANSFER REQUEST
e Requesting to transfer $366,358 from various accounts in Purchased Property Services and
Supplies to cover pre-purchases found in Textbooks
e Requesting and transfer from Other Equipment to Technology Equipment in the amount of
$75,000 to cover the pre-purchase of monitors and computers for classroom and teachers.
e Requesting $21,000 from Salaries to Professional Services to cover additional expenses
incurred for legal and consulting fees.

SALARY OBJECT
The overall salary object currently displays a positive position of $244.216; increasing over the
prior month by $64,685

e All salary accounts have been reviewed and now reflect adjustments for teachers on leave,
substitutes and the anticipation of filling open positions. All of these adjustments have
resulted in the increase in this object.



EMPLOYEE BENEFITS - the overall balance in this object is showing a negative balance of
-$89,915 decreasing over the prior month by $55,693.

As part of our review process, we analyzed the anticipated costs for FICA & MCR and have
now forecasted an additional cost of $40,000 over the prior month. This addition can be
attributed to many factors, such as insurance and HAS deductions and any salary
adjustments that may have taken place mid-year.

Our defined contribution plan is now showing a negative balance, having decreased by
$16,420 over the prior month. This account will typically run into the red as it is somewhat
difficult to predict the annual expenditure during the budget process. The defined
contribution plan (or 401a) is the only pension plan available, for new hires. As new hires
come on, we will see an increase in the costs for this plan. The offset is a reduction in costs
for our defined benefit plan which many of our tenured employees continue to participate in.

PROFESSIONAL SERVICES - now showing a negative balance of -$65,010, having improved
over the prior month by $8,527.

e The negative balance here continues to be driven by the SLP services that are in place to

cover two teachers out on leave. We will most likely request a transfer from the special
education contingency account to cover the costs for the SLP services.

We also anticipated going over our budget in legal and consulting fees and have requested a
transfer in the amount of $21,000 to cover this projection.

OTHER PURCHASED SERVICES - the overall position of this object is displaying a negative
balance of -$131,401, incurring additional costs of $33,648 in costs over the prior month.

Contracted Services — this account is showing a negative balance of -$58,501. There are a
few factors that have driven this account into the red. We continue to require the use of
outside services to fill open positions found in our Behavioral Techs. This continues to be an
area of concern as we currently have 4-5 positions open. These positions are required by the
students IEP; and therefore, the district must comply and provide these services for our
students. Year to date we have spent $134,000 out of our operating budget (we had budgeted
$87,367 for this line item) and an additional $140,000 from our IDEA grant, estimating a
full year expense now at $274,000.

Transportation — continues to show a negative balance due to costs for families that have
been temporarily displaced. These costs are currently projected to continue through the end
of the school year.



® Out-of-District Tuition — this line has dipped into the red with a new year-end projection of
-$24,023. However, this does include a small amount for anticipated additional costs which
may or may not come to fruition based on PPT outcomes.

SUPPLIES - the overall position of this object is showing a positive balance of $330,100, having
increased over the prior month by $42,151.

e All accounts in this area have slightly increased with the majority of the increase found in
our energy and heating accounts. This can be attributed to our virtual net metering program
as well as a mild winter, resulting in less fuel required to heat our buildings.

e Included in this report is a transfer request for the 2024-25 pre-purchase of textbooks. The
transfer request is all within this object, however, you will see a change in the majority of
these balances in next month.

PROPERTY - the overall position of this object is now showing a positive balance of $83,730,
increasing over the prior month by $80,200.

e Due to the major budget reduction for next year, we were forced to hold off on the
implementation of new equipment as these funds will be needed to pre-purchase technology
equipment. Next month you will see a shift in the balances (all within this object) from other
equipment to technology equipment.

ALL OTHER OBJECTS
Our account-by-account analysis will continue throughout the year and we will keep the board
apprised of any issues or concerns as they arise.

REVENUE
The board of education received $12,292.00 in local tuition and the final portion of our Educational
Cost Share was received in the Town offices.

Tanja Gouveia
Director of Business
May 17, 2024
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2024-25 Budget Reductions & 2023-24 Pre-Purchase Plan
Legislative Council Budget Reduction -$1,936,436

2023-24 Pre-Purchase

24-25 Budget

23-24 Actual

Curriculum Reduction Cost
Reading Program 6-8 -$282,700 $265,216
Spanish Textbooks - NMS & NHS -$123,000 $20,000
L-5 Classroom Companion Libraries -$72,000 $69,142
AP Psych - updated textbook -$45,700 $12,000
Total Curriculum Pre-Purchases -$523,400 $366,358
Additional Requirements

MGS SPED Teacher $67,139

Kinder Readiness (SPED) $67,139

Project Adventure Para (restore) $21,654

Total Additional Needs $155,932 50
Other Pre-purchases

NMS Music Lab I-mac/monitor Repl. -$12,808 $12,808
NHS Music Lab [-mac & Monitor Repl. -$22,482 $22,482
Replacement Desktop Computers -$17,700 $17,700
Replacement Monitors for Classrooms -$11,160 $11,160
NHS graphics and film I-mac -$14,988 $14,988
NMS Café Tables -$7,500 $8,120
Total Other Pre-Purchases -$86,638 $87,258
Subtotal 23-24 Pre-Purchases + Needs -8454,106 $453,616
2024-25 Budget Reductions

Staffing

BCBA - new to 24-25 -$75,000

NHS SS Teacher -$107,423

Elementary Spanish - $271,262 $0

HOM 4th grade -$67,139

HAW 1st Grade -$67,139

RIS Classroom Para -$16,996

NMS Classroom Para -$17,670

Consolidation of CO Secretary -$57,218

Health & Wellness Coordinator - reduce to -$46,077

.50 FTE SLP -$46,134

HS English 1.0 FTE -$56,527

DOS NMS -$72,510

DOS NHS -$73,853

RIS 2.0 FTE - $134,278 $0

Custodian 1.0 FTE -$59,388

Security 4.0 FTE - $115,620 $0

NHS Science Teacher (section) -$16,459

Total Staffing Reductions -$779,533

Other Salary Reductions

Summer School - New to 24-25 budget -$25,000

Non-certified Allowance -$100,000

Library para - additional hours -$20,648

Tech Liaison Stipends -$27,066

5/20/2024



Asst. softball & baseball - NMS

-$4,000

Elementary Clubs (Combined) -$10,000
RIS & NMS Clubs ($5,000 cach) -$10,000
Security Salary Increase -$49,784
Technical Adjustment - (para line item) -$9,000
Total Other Salary Reductions -$255,498
Buildings & Grounds

Excise Tax Fuel Credit -$75,000
Oil Adjustment -$35,000
B&G Contracted Services -$7,500
B&G General Repairs -$6,500
B&G Rental Equipment -$3,500
B&G Supplies -$20,000
B&G Repairs (HS, MS, RIS) -$30,000
Furniture Reduction - district -$20,000
Total Other Salary Reductions -$197,500
Contracted Services

IXL NMS $0
I-ready -$30,000
Rosetta Stone - NMS -$8,400
NHS Athletic Contracted Services -$16,000
NHS LMC contracted services -$5,000
Total Contracted Services -$59.,400
Textbooks

SS Textbooks - NMS -$11,363
Equipment

Chromebook Reduction -$50,000
MGS Conference Table -$2,500
NHS French Horn -$2,500
NHS High Jump Mat -$10,000
Total Contracted Services -$65,000
Transportation

NHS Transportation -$9,000
School Level Supplies

RIS Supplies -$10,000
NMS Supplies -$13,875
NHS Supplies -$20,000
Total Supplies -$43,875
Benefits

OPEB -$100,000
Subtotal 24-25 Budget Reductions -$1,521,169 $0
Total 24-25 Budget Adjustment -$1,975,275 $453,616
Over / under amount required for adj. $38,839

5/20/2024



P6153.1(a)
Poucv SERVICES

Instruction

Educational Tours

As-a-supplementto-a-particular-course-ofnstruetion—SsStaff members may conduct educational
tours, within or outside the District, the State of Connecticut or the United States, for the students

or employees, or both, of any school or schools within the District. Such tour/trip is subject to
District approval. Approval shall be based upon the educational relevancy to the proposed
trip/tour.

Any approved trip/tour by the Board of Education (Board) to a destination outside of the United
States shall be subject to U.S. State Department and Centers for Disease Control and Prevention
travel advisories. In addition, any Board approved international student travel trip/tour requires
registration of the trip with the local U.S. Embassy via the State Department’s Smart Traveler
Enrollment Program (STEP).

Foreign travel trips utilizing a tour company shall have the contract reviewed by the Board’s
attorney in advance of signing to ensure that it satisfies school Board policy and provides
sufficient protection against liability. The District’s policies shall apply, in addition to tour
company requirements.

No student or employee may participate in such a tour unless he/she has accident and health
insurance coverage protecting against bodily injury, disability or death while participating in the
tour. Each student participating in the tour must provide an Emergency Treatment waiver signed
by the parent or guardian to include emergency phone numbers and hospital insurance policy
number and/or other data deemed necessary to implement this policy. Participation is dependent
on meeting the deadline to visit a certified travel clinic, verification from a physician that student
is fit for international travel, and compliance with district medication policy. School funds may
not be used for any expenditures incurred on such a tour.

Employees entering into contracts or agreements with commercial agencies, without formal
District approval, do so at their own risk. As such, any activity trip not approved by the Board is
considered a private venture. The Board shall not be a co-sponsor of any such trip. Any
distributed materials for such trips/tours must expressly and prominently state: “This program is
not sponsored or endorsed by the Newtown School District.” This disclaimer

should appear on each item of tour/trip literature. The tour operator and/or the teacher sponsoring
such trip shall acknowledge in writing to the Board that the trip/tour is not school or District
sponsored or endorsed.




(cf. 1140 — Distribution of Materials to and by Students)
(cf. 1140.1 — Distribution of Non-School Literature)

(cf. 1324 — Fundraising)

(cf. 1330 — Use of School Facilities)

(cf. 3515 — Community Use of School Facilities)

(cf. 6153 — Field Trips)

(ct. 6153.11 — Non-Educational Field Trips)

Policy adopted:
rev. 4/15




R6153.1(a)

CABE'’s optional regulation.

Instruction

Educational Tours

School Sponsored Tours

1.

10.

11.

12.

Administrative approval for the tour must be based upon educational relevancy. Requests
for such trips shall include the essential outcomes/educational standards for the trip.

All school District policies, including those pertaining to student conduct shall apply to
international student travel.

The District Central Office will review the District Insurance insurance—mrust—be—
reviewed with the insurance carrier to determine adequacy.

The participants on the tour, employees, and students, must show evidence of accident
and health insurance. The Principal will have on file the documents which indicate that
each participant of the tour has insurance and include the policy numbers when
necessary.

Participation is dependent on meeting the deadline to visit a certified travel clinic,
verification from a physician that student is fit for international travel, and compliance
with the district medication policy.

The students and adults participating in the tour must be responsible for their own travel
expenses and living expenses while on the tour. No school funds or educational funds
will be utilized for any expenses incurred on such tours.

The Principal will be responsible to see that all Board of Education policies and
administrative procedures are followed.

The Principal will be responsible for reviewing tours and will forward a recommendation
concerning all suggested tours to the Superintendent for review.

Any tour out of the country shall then be forwarded to the Board of Education by the
Superintendent with a recommendation for Board of Education consideration and
possible approval. The recommendation will take into account any foreign travel
warnings or cautions issued by the U.S. State Department.

Pre-approval in writing from the District’s insurance company must be obtained by the
District prior to departure.

A mandatory information meeting with students and their parents/guardians shall be held
prior to the initiation of the tour. Parents and students shall be provided with information
concerning the purpose and destination of the trip, transportation and eating
arrangements, date and time of departure, estimated time of return, and a detailed
itinerary._In addition, students and parents will be provided with the cost of the trip and
the payment schedule.

Adequate supervision, based on the number of students and the travel involved, shall be
provided by the District as directed by the Superintendent or his/her designee. This will
include a minimum of two chaperones, ideally of different genders.




13.
14.

15.

Chaperones shall be trained, as deemed necessary.

School District staff shall review acceptable standards of conduct with the students in
advance of the trip/tour.

Student safety will be a primary consideration. School District staff sponsoring
international student travel shall ensure chaperones and student participants register their

travel with the Smart Traveler Enrollment Program (STEP) associated with the applicable

US Embassy or Embassies. In the event an incident occurs requiring assistance from the

US Embassy, the applicable District administrator incident commander will be
notified.s ish-or o pittan oo qorE i

I
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Instruction

Educational Tours

School Sponsored Tours (continued)

16.

17.
18.

19.

All trip documents, signed medical disclosures and releases, etc., shall be retained at least
until the expiration of the statute of limitations for filing a claim.

Permission forms and medical forms are to be reviewed by the Board’s attorney.

Procedures are to be established for collecting pertinent health information including
medical/prescription needs and for addressing students’ health needs and any
constraintseenstrans, including food allergies that might impact a student’s ability to
fully participate or keep up with the group’s planned activities.

The tour company’s contract is to be reviewed by the Board’s attorney, prior to signature._
All district policies shall apply, in addition to tour company requirements.

NonSchool Sponsored Tours

1.

The District does not sponsor, provide, or facilitate non-school-sponsored international
travel.

School District employees must not participate in or make arrangements for international
travel involving District students that appear to be school sponsored.

Regulation approved:

rev. 4/15
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Unit Plan

a Design Concept
/ High School 7 FEAA: Art & Music

PN Weel 1 - Week 31 3 Curriculum Developers | Last Updated: Apr 25, 2024 by Gabrigl, Janice

Concept-Based Curriculum Unit Template

Purpose of the Unit

The overarching goal(s) of the unit.

Students will create a design concept presentation for a published play. They will explore the meaning of text through critical analysis and learn

how to translate their ideas into visual forms, They will describe the
respond to questions from peers and teachers. They will consider al

theme of the play, think about and write a clear design concept, and
| the elements of theatrical design - scenic, lighting, props, sound, make-

up, costume and graphics - in their design concept presentation. They will create a presentation of the design concept that must include

written documentation and visual/audio samples, multimedia and/o

r digital artifacts. The purpose of this exercise is not to generate actual

designs but to demonstrate the learner's ability to analyze the design requirements of the play and to create an overall concept for expressing

the theme of the play through design.

Conceptual Lens/Concepts

Concepts are the "big ideas" of the unit. The conceptual lens is a particular concept that focuses the thinking of the unit.

Lens - Design Concept
» Analysis
« Theme
« Visual Representation
« Interpretation
+ Collaboration
o Artists
o Craft
» Aesthetics

Generalizations

Critical conceptual relationships that students are expected to
UNDERSTAND at the end of the unit.

1. Theatre artists develop personal processes and skills for a
design utilizing technical elements and visual representation.

2. Theatre artists' interpretation of a drama/theatre work is
influenced by personal experiences and aesthetics.

3. Theatre artists critically inquire into the ways others have
thought about and created drama processes and productions
as a way to inform their own work.

4. Analysis of the script and collaboration with the production
team cultivate strong concept designs.

Guiding Questions

A combination of Factual (F), Conceptual (C) and Provocative/Debatable (P)
questions that lead to the generalizations. Label each questions (F), (C) or

(P).

1. Theatre artists develop personal processes and skills for a
design utilizing technical elements and visual representation.
1. What defines an artist? (F)
2. What is the role of a designer? (F)
3. What skills are needed for technical design? (F)
4. What is the technical design process? (F)
5. What can be done to fully prepare a technical design?
(C)
6. How do theatre artists transform and edit their initial
ideas? (C)
7. How do designers convey thinking and vision in the
process of bringing a show to life? (C)
2. Theatre artists' interpretation of a drama/theatre work is
influenced by personal experiences and aesthetics.
1. What defines aesthetics? (F)

https://newtownk12.rubiconatlas.org/develop/unit-planner/15758?backLinkld=unitCalendarYear&yearld=2024
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Content Knowledge

Critical facts and information that students are expected to KNOW at the
end of the unit,

Students will know:

o what an artist is.

« the role of a designer.

« the technical elements of a show.

« how to read a script.

» how to mark-up a script.

« how to analyze a script.

« how the given circumstances of a script play a role in the
design concept of a show,

+ how personal experiences affect interaction with a show and
design choices.

« how to present and defend a design concept.

Standards
The content standards that are taught and/or assessed in this unit.
NCCAS: Theatre

NCCAS: HS Accomplished
Performing

Unit Plan

2. What are my personal experiences with theatre? (F)

3. How can the same work of art communicate different
messages to different people? (C)

4, How do personal experiences influence interpretation?
©

5. How do my interpretations of a specific work differ
from others? (C)

6. Does personal bias impact how a script is read? (P)

3. Theatre artists critically inquire into the ways others have
thought about and created drama processes and productions
as a way to inform their own work.

1. How are past productions researched? (C)

2. How do history and culture inform design choices? (C)

3. How much should the opinions of others inform the
design process and production? (P)

4. Analysis of the script and collaboration with the production

team cultivate strong concept designs.

1. How is a script analyzed? (F)

2. What are the elements of a good play? (C)

3. How does a script inform an actor? A designer? A
technician? A director? (C)

4. How are plays different from movies or books? (C)

5. How is reading a play different from watching it? (P}

6. What happens when artists and audiences share a live
theatre experience? (P)

7. What determines if a production is successful? (P)

Critical Skills

Critical skills that students are expected to be able to DO at the end of
the unit.

« 1. Use real-world digital and other research tools to access, evaluate
and effectively apply information appropriate for authentic tasks.

« 2. Work independently and collaboratively to solve problems and
accomplish goals.

» 3. Communicate information clearly and effectively using a variety of
tools/media in varied contexts for a variety of purposes.

» 4. Demonstrate innovation, flexibility and adaptability in thinking
patterns, work hahits, and warking/learning conditions.

+ 5. Effectively apply the analysis, syntheses, and evaluative processes
that enable productive problem solving.

« 7.Other

Notes

- analyze a script and mark it up.

- state the theme of the play clearly and concisely.

- derive a design concept for a chosen play.

- create a presentation to communicate a design concept and justify
decisions by aligning them with the script.

- develop a justification of the design concept based on the theme of
the play.

https://newtownk12. rubiconatlas.org/develop/unit-planner/15758?backLinkld=unitCalendarYear&yearld=2024
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Prepare

Anchoer Standard 5: Develop and refine artistic technigues and work for presentation.

Enduring Understanding: Theatre artists develop personal processes and skills for a performance or design.
Essential Question(s): What can | do to fully prepare a performance or technical design?

O TH:PrS 1S b Apply technical elements and research to create a design that communicates the concept of a drama/theatre
production.

NCCAS: HS Advanced
Responding
Evaluate
Anchor Standard 9: Apply criteria to evaluate artistic work.

Enduring Understanding: Theatre artists apply criteria to investigate, explare, and assess drama and theatre work.
Essential Question(s): How are the theatre artist’s processes and the audience's perspectives impacted by analysis and synthesis?

O TH:Re9.1.HSIll a. Research and synthesize cultural and historical information elated to a drama/theatre work to support or evaluate
artistic choices.

Connecting

Research

Anchor Standard 11: Relate artistic ideas and works with sacietal, cultural, and historical context to deepen understanding.
Enduring Understanding: Theatre artists critically inquire into the ways others have thought about and created drama processes and
productions to inform their own work,

Essential Question(s): In what ways can research into theatre histories, theories, literature, and performances aiter the way a drama
process or production is understood?

[j TH:Cn11.2.HSH a. Justify the creative choices macdle in a devised or scripted drama/theatre work, based on a critical interpretation of
specific data from theatre research.

State Education Agency Directors of Arts Education. (2014), National Core Arts Standards. Dover, DE: State Education Agency Directors of Arts
Education.

Core Learning Activities

The learning activities that support the acquisition of content knowledge, attainment of critical skills and lead to the generalizations of the unit.
Activities should be clearly articulated. include teacher instructions and identify optional vs. assured experiences.

« Shoebox Bedroom project

o students will create a model of their bedroom in a shoebox prior to learning any design skills. This leads to the understanding of
scale models.

o Students will be supplied with items to create their model including:hot glue guns, glue sticks, fabric scraps, colored construction
or scraphook paper, pom-poms, ribbon, Popsicle sticks, pipe cleaners, jewels, pony heads, colored pencils, crayons, rulers,
scissors, etc.

o Class presentations and critigues

o Shoebox bedroom Rubric - (See attached)

+ Design Process

o Presentation (The Design Process Google Slides) -
https:/docs.google.com/presentation/d/1j9kGDB8_dXrytvZ0OL4zS38HJ3P5kH?pigle90RR20pl/edit?usp=sharing

o Worksheet (The Design Process: Designer's Worksheet)

o Read Bread by Andy Backer (attached)

o Given Circumstances worksheet & discussion

<

@i Shoebox Bedroom Rubric.pdf 7 T 4 The Design Process_ Designer's Worksheetpdl  «“ 1% & Bread Script pdf

g

B Given Circumstances form .7 15

Vocabulary Resources

Academic and content-specific vocabulary needed to support knowledge, Teacher and student resources used to support the learning.
understanding and/or skills.
National Core Arts Standards

» Alignment

https://newtownk12.rubiconatlas.org/develop/unit-planner/15758?backLinkld=unitCalendarYear&yearld=2024 3/4
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Design Concept
Dramaturgy
Justification
Technical Elements
Theme

Zeitgeist

Stage Directions
Ground Plan
Masking

Given Circumstances
Connotation
Denaotation

Bird's eye view

Assessments

Unit Plan

Aronson, Arnold. American Set Design. New York : Theatre
Communications Group, 1985.

Backer, Andy. "Bread." 1989. 25 Ten-Minute Plays from Actor's
Theatre Louisville, vol. 1, New York City, Samuel French, 1989, pp.
21-23.

Blurton, John. Scenery: Draughting and Construction for Theatres,
Museums, Exhibitions and Trade Shows. Routledge, 2013.

Gillette, J. Michael. Theatrical Design and Production: An Introduction
to Scene Design and Construction, Lighting, Sound, Costume, and

Makeup. McGraw-Hill Education, 2012.

Ingham, Rosemary. From Page to Stage: How Theatre Designers Make
Connections Between Scripts and Images. Heinemann Drama, 1998.

Miller, James Hull. Small Stage Sets on Tour: A Practical Guide to
Portable Stage Sets. Meriwether Publishing, 1987.

Pinnell, William H. Perspective Rendering for the Theatre. SIU Press,
1996.

Reid, Francis. Designing for the Theatre. Routledge, 2013.

The means by which students will demonstrate what they know (content knowledge), what they can do (critical skills), and what they understand

(generalizations) as a result of their learning from the unit,

Design Concept Project/Presentation | Summative | Visual Arts Project

Other oral assessments

8 Design Concept Project_Assessment.pdf

3 State Standards Assessed

Differentiation

Core learning activities, resources and assessments that meet the needs of all learners.

Test Prep Connections

As appropriate, include activities that build skills for standardized testing, such as IABs,

https://newtownk12.rubiconatlas.org/develop/unit-planner/15758?backLinkld=unitCalendarYear&yearld=2024
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Scale Drawing and Floor Plans
Newtown High Schaol / High Schaol / F&AA: Art & Music
A Week 4 -Week 6| 3 Curviculum Developers | Last Updated: Apr 26, 2024 by Gabriel, janice

&% Atlas

Concept-Based Curriculum Unit Template

Purpose of the Unit

The overarching goal(s) of the unit.

Students will create representative scale drawings, models, and floor plans based on their selected play and design concept from the previous

unit. Through this work they will learn how scaled representations foster communication and collaboration among the entire production team

providing a unified interpretation of the set design and stage layout. Students will be expected to demonstrate a high level of accuracy and
precision across their work, understanding how it correlates to the set design process as well as other areas of discipline.

Conceptual Lens/Concepts

Concepts are the "big ideas" of the unit. The conceptual lens is a particular concept that focuses the thinking of the unit.

Lens: Representation

» Creation
Interpretation

+ Communication

« Collaboration

+ Accuracy

» Process

« Floor Plans

+ Precision

« Accuracy

+ Scale drawing and model

Generalizations

Critical conceptual relationships that students are expected to
UNDERSTAND at the end of the unit.

1. Scale drawings represent physical stage objects created by
hand or electronically by computer

2, Scale drawings, models, and figures ensure uniform
interpretation.

3. Floor plans rely upon scale drawings for precision so they can
serve as the basic tool by which communication and
collaboration occur during the design process, rehearsals, and
performances.

4. Precision, a guiding principle, ensures accuracy throughout
the theatrical creation and interpretation process.

https://newtownk12.rubiconatlas.org/develop/unit-planner/15030?yearld=2024

Guiding Questions

A combination of Factual (F), Conceptual (C} and Provocative/Debatable (P)

questions that lead to the generalizations. Label each questions (F), (C) or

{P).

1. Scale drawings represent physical stage objects created by

hand or electronically by computer.

1

. What is a scale drawing? (F)
2.

How do scale drawings and actual measurements
represent proportional relationships? (F)

. How is a scale drawing representative of physical

objects? (F)

4, What tools are needed to create a scale drawing? (F)

. How do designers create a scale drawing by hand? (F)
. How do designers create a scale drawing

electronically? (F)

. What items should be included in a scale drawing? (F)
. Are there advantages of utilizing scale drawings in the

design process? (P)

1/6
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Content Knowledge

Critical facts and information that students are expected to KNOW at the
end of the unit.

Students will understand:

- proportional relationships between the drawing scale, the
actual length, and the drawing length.

« how scale drawings are representative of physical objects.

» why scale drawings are used and the advantages furnished in
the design process.

» how scale drawings and scale models differ.

» how the creative and production teams utilize scale drawings
and scale models throughout the design and rehearsal
process.

« how floor plans help facilitate communication and
collaboration among the entire production team.

« why accuracy and precision are vital to the process.

« That a scale model is a practical means of combining the
application of research, analysis, and design concepts.

https://newtownk12.rubiconatlas.org/develop/unit-planner/15030?yearld=2024

Unit Plan

2. Scale drawings, models, and figures ensure uniform
interpretation.

1. What is a scale model? (F)

2. What items should be included in a scale model? (F)

3. How does a scale model differ from a scale drawing?
(C)

4, How do the creative and production teams utilize the
scale drawings and scale models? (C)

3. Floor plans rely upon scale drawings for precision so they can
serve as the basic tool by which communication and
collaboration occur during the design process, rehearsals, and
in performance.

1. What is the difference between a floor plan and a
scale drawing? (C)

2. Why is it important to have floor plans drawn to scale
for different parts of the design process? {C)

3. Who utilizes floor plans once they have been created?
(@

4. How do floor plans help facilitate communication and
collaboration throughout the design process? (C)

4, Precision, a guiding principle, ensures accuracy throughout
the theatrical creation and interpretation process.

1. What is the difference between accuracy and
precision? (C)

2. Why are accuracy and precision so important at this
stage of the design process? (C)

3. What could be the impact of having inaccurate
drawings? (P)

Critical Skills

Critical skills that students are expected to be able to DO at the end of
the unit.

« 1. Use real-world digital and other research tools to access, evaluate
and effectively apply information appropriate for authentic tasks.

« 2. Work independently and callaboratively to solve problems and
accomplish goals.

» 3. Communicate information clearly and effectively using a variety of

lools/media in varied contexts for a variety of purposes.

4. Demonstrate innovation, flexibility and adaptability in thinking

patterns, work habits, and working/learning conditions.

« 5. Effectively apply the analysis, syntheses, and evaluative processes
that enable productive problem solving.

o 7.0ther.

Notes

Students will be able to:

» operate an scale/architect’s ruler

«» distinguish between standard increments of measurement

» take measurements of an area and of object

» execute accurate conversions from imperial measurements to a
desired scale

+ designate and appropriate scale for a given project

« create a scale drawing based on a design concept

« create a scale model based on a scale drawing

« demonstrate precision and accuracy through measuring,
drawing, cutting and assembling

» work independently and collahoratively to solve problems and
accomplish goals.

2/6



4/30/24, 3:28 PM Unit Plan

Standards

The content standards that are taught and/or assessed in this unit,

NCCAS: Theatre
NCCAS: HS Proficient
Creating

Develop

Anchor Standard 2: Organize and develop artistic ideas and work.

Enduring Understanding: Theatre artists work to discover different ways of communicating meaning.
Essential Question(s): How, when, and why do theatre artists' choices change?

TH:Cr2.1,HSI b. Investigate the collaborative nature of the actor, director. playwright, and designers and explare their interdependent
roles in a drama/theatre wark.

Responding

Evaluate

Anchor Standard 9: Apply criteria to evaluate artistic work.

Enduring Understanding: Theatre artists apply criteria to investigate, explore, and assess drama and theatre work.

Essential Question(s): How are the theatre artist's processes and the audience’s perspectives impacted by analysis and synthesis?

(j TH:Re?.1.HSI c. Formulate a deeper understanding and apprecialion of a drama/ theatre work by considering its specific purpase or
" intended audience.

NCCAS: HS Accomplished
Performing

Prepare

Anchor Standard 5: Develop and refine artistic technigques and work for presentation.

Enduring Understanding: Theatre artists develop personal processes and skills for a performance or design.
Essential Question(s): What can | do to fully prepare a performance or technical design?

O TH:Pr5, 1. HSI b. Apply technical elements and research to create a design that communicates the concept of a drama/theatre
production.

Responding

Evaluate

Anchor Standard 9: Apply criteria to evaluate artistic work.

Enduring Understanding: Theatre artists apply criteria to investigate, explore, and assess drama and theatre work.

Essential Question(s): How are the theatre artist's processes and the audience's perspectives impacted by analysis and synthesis?

D TH:Re?.1.HSII b. Construct meaning in a dramastheatre work, considering personal aesthetics and knowledge of production
elements while resperting others’ interpretations

NCCAS: HS Advanced
Connecting

Research
Anchaor Standard 11: Relate artistic ideas and warks with societal, cultural, and historical context to deepen understanding.

Enduring Understanding: Theatre artists critically inquire into the ways others have thought about and created drama processes and
productions ta inform their own work.

Essential Question(s): In what ways can research into theatre histaries, theories, literature, and performances alter the way a drama
process or production is understood?

D TH:Cn11.2.HSIl . Justify the creative choices made in a devised or scripted drama/theatre work, based on a critical interpretation of
specific data from theatre research.,

State Education Agency Directors of Arts Education, (2014), National Core Arts Standards. Dover, DE: State Education Agency Directors of Arts
Education.

ITEEA: Standards for Technological and Engineering Literacy (2020)

ITEEA: Grades 9-12

Disciplinary Core Ideas

Standard 7. Design in Technology and Engineering Educatlion

https://newtownk12.rubiconatlas.org/develop/unit-planner/15030?yearld=2024 3/6
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STEL-7W. Determine the hest approach by evaluating the purpose of the design. Show Details

() STEL-7X. Document trade-offs in the technology and engineering design process to produce the optimal design. Show Details
() STEL-7Y. Optimize a design by addressing desired qualities within criteria and constraints, Show Details

STEL-7Z. Apply principles of human-centered design. Show Details

STEL-7AA. lllustrate principles, elements, and factors of design. Show Details

() STEL-78B. Implement the best possible solution to a design. Show Details

(%) STEL-7CC. Apply a broad range of design skills to their design process. Show Details

Core Learning Activities

The learning activities that support the acquisition of content knowledge, attainment of critical skills and lead to the generalizations of the unit.
Activities should be clearly articulated, include teacher instructions and identify optional vs, assured experiences.

» Working in Scale

» Using a scale ruler
o What is scale
o Converting real life to a scale drawing
o Converting a scale drawing to real-life
o Converting between scales

+ How to Read an Architect's Scale (Video attached)

« Architect's Scale PDF (Attached)

» Scale Ruler Worksheet (Attached)

» Measuring and Converting
o Measuring the auditorium stage accurately and then converting the measurements to a 1/8" scale drawing. (NHS Stage Skeleton
Drawing Attached)

+ Elements of Design and Principles of Compaosition
o Presentation (Attached)
o "The Five Essential Elements of Show Set Design" (Article Attached)
o "Read, Render, Realize: A Step-by_Step guide to Set Design" (Article Attached)

. Set drawing and Scaling
o Stage Directions {Stage Directions Handout)
o Types of Set/Set pieces used for design

Wil How to Read an Architect_s Scale 1 copyanpd 7 1% ED Architects Scale.pdf 27 7 [ Scale ruler warksheetpdf ¢ =

>

[Z3 NHS Stage Skeleton Drawing.pdf  #° %X [ STAGE DIRECTIONS.pdf & (¢

Vocabulary Resources

Academic and content-specific vocabulary needed to support knowledge, Teacher and student resources used to support the learning.

understanding and/or skills.
Dills, Christoper. "READ, RENDER, REALIZE A step-by-step guide

« Drafting to set design." Dramatics, Apr, 2018,

» Scale

« Scale drawing "Drafting a Set Groundplan." YouTube, 23 Sept.

» Scale ruler/architect's ruler 2020, www.youtube.com/watch?v=Bd8NZcFJ4C8LE=12s,
+ Imperial measurements

« Floor plan

» Sectional drawing

https://newtownk12.rubiconatlas.org/develop/unit-planner/15030?yearld=2024 4/6
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Elevations
Models

White model
Rendering

CAD

Elements of design
Line

Color

Texture

Mass
Composition
Tone

Style

Apron

Battens

Borders
Catwalk

Curtain Line
Cyclorama (Cyc)
Drop

Flat

Flats (Theatre & Studio/TV)
Floor Plan

Front or Act Curtain
Legs

Masking
Periaktoi
Platform
Properties
Proscenium Opening
Raked Stage
Riser

Scrim

Set

Sight Line
Spiking

Stage Directions
Stage Weights
Teaser
Tormentors
Traveler

Wagon

Wings

https://newtownk12.rubiconatlas.org/develop/unit-planner/15030?yearld=2024
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Gillette, J Michael. Theatrical Design and Production: An Introduction
to Scenic Design and Construction, Lighting, Sound, Costume, and
Makeup. 7th ed., McGraw-Hill, 2013.

"How to Read an Architect's Scale Youtube, uploaded by
WeldNotes, www.youtube.com/watch?v=PrbjWgyZIFc.

J. Michael Gillette. Theatrical Design and Production, 7th edition.
New York, NY: The McGraw-Hill Companies, Inc, 2013.

Neat, David. Weblog post. David Neat A Maker, A Teacher of Making,
WordPress, davidneat.wordpress.com/.

Nelms, Henning. Scene Design: A Guide to the Stage. Dover, 1975.

Raoul, Bill, and Mike Monsos. Stock Scenery Construction Handbook.

3rd ed., Broadway Press, 2015,

Steadman, Joshua. "The Five Essential Elements of Shaw Set
Design." Themed Attraction, 4 Oct. 2019,
www.themedattraction.com/five-essential-elements-of-show-set-
design/.

3

4% No-Small-Parts-Education-Guide.pdf
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Assessments

The means hy which students will demonstrate what they know (content knowledge), what they can do (critical skills), and what they understand

(generalizations) as a result of their learning from the unit.
Set Design Project | Summative | Personal Project
Technology Project

@ Set Design Project.pdf Set Design Project Rubric.pdf

10 State Standards Assessed

Scale Drawing Assesment | Summative | Visual Arts Project
& Scale Model Rubric.docx

2 State Standards Assessed

Differentiation

Core learning activities, resources and assessments that meet the needs of all learners,

Test Prep Connections

As appropriate, include activities that build skills for standardized testing, such as IABs.

https://newtownk12.rubiconatlas.org/develop/unit-planner/15030?yearld=2024
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Unit Plan

Costume Design
Newtown High School / High School / F&AA: Art & Music
A Week 7 - Week 10 | 3 Curriculum Developers | Last Updated: Apr 26. 2024 by Gabriel. Janice

Concept-Based Curriculum Unit Template

Purpose of the Unit

The overarching goal(s) of the unit,

Through conceptual development, specialized design, theoretical and practical-based research, students will learn the role of a costume
designer. Students will discover that the practice of costume design is based not only on the necessity of literally clothing the bodies of
performers but also on the understanding that clothing can communicate.

Conceptual Lens/Concepts

Concepts are the "big ideas" of the unit. The conceptual lens is a particular concept that focuses the thinking of the unit.

« Characteristics
o Character

« Aesthetics

= Given circumstances
« Production style
« Design concepts
« Research

» Audience

» Understanding
» Connection
Flexibility
Collaboration

« Details
Believability

« Transformation

Generalizations Guiding Questions
Critical conceptual relationships that students are expected to A combination of Factual (F), Conceptual (C) and Pravocative/Debatable (P)
UNDERSTAND at the end of the unit. questions that lead to the generalizations. Label each questions (F), (C) or
(P).
» Costume designers utilize the script to identify
characteristics of each character and establish a design 1. Costume designers utilize the script to identify the
aesthetic. characteristics of each character and establish a design
» The given circumstances and production style of the show aesthetic.
inform the costume design concepts. 1. What is the role of a costume designer? (F)
« Research aids in audience understanding and connection to a 2. What is a costume plot? {F)
character. 3. What role does the script play in the costume
+ Flexibility and collaboration forge a harmonious working design process? (C)
environment between the designer, director, and actor. 4, How does the costume desigher make informed
« Details establish a sense of believability and facilitate the costume choices for each character? (C)
transformation from actor to character. 5. Are design aesthetics important to the overall

production (P)
6. Is the creative process the same for all
designers? (P)

https://newtownk12.rubiconatlas.org/develop/unit-planner/1507 1?yearld=2024 1/6
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Content Knowledge

Critical facts and information that students are expected to KNOW at the
end of the unit.

« Students will know:
o the role of a costume designer.

https://newtownk12.rubiconatlas.org/develop/unit-planner/15071?yearld=2024

Unit Plan

7. Is there a relationship between money and
creativity? (P)

2. The given circumstances and the production style of
the show inform the costume design concepts.

1. What role do the given circumstances play in a
design concept? (C)

2. How can a production style be communicated
visually? (C)

3. How do costumes contribute to the director's
vision? (C)

4, How can costumes cultivate the world of the
play? (P)

3. Research aids in audience understanding and
connection to a character.

1. What is the purpose of research in costume
design? (F)

2. How is research incorporated into costume
design?(C)

3. How does research aid in audience
understanding and connection? (C)

4., At what point has a designer done enough
research? (P)

5. With what aspects can or should a designer
make compromises in terms of accuracy? (P)

4, Flexibility and collaboration forge a harmonious
working environment between the designer, director,
and actor.

1. How does a costume designer ascertain the
information needed from an actor? (F)

2. What role does an actor play in the costume
design process? (F)

3. Why is it important for the costume designer
and the director to collaborate on the costume
designs? (C)

4. What information does a designer need to know
about an actor during the development process?
©

5. Can the attitudes of the players involved in the
design process affect the outcome of the
product? (P)

5. Details establish a sense of believability and facilitate
the transformation from actor to character.

1. Why is the believability of a character
important? (C)

2. What role does costume design play in the
believability and transformation of a character?
©

3. How do actors transform from person to
character? (P)

4. Does personal taste play a role in the
integration of details that impact believability
and transformation {P)

Critical Skills

Critical skills that students are expected to be able to DO at the end of

the unit.

o 1. Use real-world digital and other research tools to access, evaluate
and effectively apply information apprapriate for authentic tasks
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o the importance of the script in the design process. « 2. Work independently and collaboratively to solve nroblems and

o how to closely read a script as a costume designer. accomplish goals,

o how design aesthetic plays into the overall « 3. Communicate information tlearly and effectively using a variety of
production. toals/media in varied contexts for a variety of purposes.

+ 4. Demonstrate innovation. flexibility and adaptability in thinking
patterns, work habits, and working/learning canditions,
« 5. Effectively apply the analysis. syntheses, and evaluative processes

o the role of given circumstances in the design concept.
o how costumes visually express the director's vision

o the importance of research throughout the process ) .
that enable productive problen solving

« 6. Value and demonstrate personal responsibility, character, cultural
the director and the actor. understanding, and ethical behavior,
o the roles of the director and the actor in the costume

o the importance of collaboration between the designer,

Nates
Students will be able to:

design process

o why details are important and how they play a role in
believability.

o how costumes help actors transform into characters. o interpret a script as a designer.

o make informed choices about each character based on
the script.

o create a costume plot.

o create drawings representative of a design concept.

o identify costume pieces and translate those details into
character facts.

o identify which costume details serve to establish a strong
setting or given circumstances and which details serve to
establish unique characters.

o draw a unique costume design using a costume outline or
dummy from a published play.

o research a variety of time periods and integrate the
design aesthetic into a design concept.

o collaborate with others to achieve a desired design

o develop a justification of the design based on the script,
research, and given circumstances

o present ideas and communicate information clearly and
effectively.

o offer constructive critique of others work and accept
constructive feedback and critique of personal work.

Standards

The content standards that are taught and/or assessed in this unit.

NCCAS: Theatre
NCCAS: HS Proficient
Creating
Envision/Conceptualize
Anchor Standard 1: Generate and conceptualize artistic ideas and work.
Enduring Understanding: Theatre artists rely on intuition, curiosity, and critical inquiry.

Essential Question(s): What happens when theatre artists use their imaginations and/or jearned theatre skills while engaging in creative
exploration and inquiry?

@ TH:Cr1.1.HS1 a. Apply basic research to construct ideas about the visual composition of a drama/theatre wark,

TH:Cr1.1.HS1 €. Use script analysis to generate ideas about a character that is helievable and authentic in a drama/theatre work.

Develop

Anchor Standard 2: Organize and develop artistic ideas and work.

Enduring Understanding: Theatre artists work to discover different ways of communicating meaning.
Essential Question(s): How, when, and why do theatre artists' choices change?

(’] TiH:Cr2.1.1451 a. Explore the function of history and culture in the development of a dramatic concept through a critical analysis of
ariginal ideas in a drama/theatre work.

[‘] TH:Cr2. . HSI b, Investigate the collaborative nature of the actar, director, playwright. and designers and explore their interdependent
roles in a drama/theatre work

Performing

https://newtownk12.rubiconatlas.org/develop/unit-planner/150717?yearld=2024 3/6
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Prepare

Anchor Standard 5: Develop and refine artistic techniques and work for presentation.

Enduring Understanding: Theatre artists develop personal processes and skills for a performance or design.
Essential Question(s): What can | do to fully prepare a performance or technical design?

) TH:Pr5.1.HS1 b. Use researched technical elements to increase the impact of design for a drama/theatre production.

Responding

Reflect

Anchor Standard 7: Perceive and analyze artistic work.

Enduring Understanding: Theatre artists reflect to understand the impact of drama processes and theatre experiences.
Essential Question(s): How do theatre artists comprehend the essence of drama processes and theatre experiences?

TH:Re7.1.HSI a. Respond to what is scen, felt, and heard in a drama/theatre work to develop criteria for artistic choices.

Interpret

Anchor Standard 8: Interpret intent and meaning in artistic work.

Enduring Understanding: Theatre artists’ interpretations of drama/theatre work are influencecl by personal experiences and aesthetics.
Essential Question(s): How can the same work of art communicate different messages to different people?

TH:Re8.1.HSI a. Analyze and compare artistic choices developed from personal experiences in multiple drama/theatre worles.
@ TH:Re8.1.HSI b, Identify and compare cultural perspectives and contexts thal may influence the evaluation of a drama/theatre waork.

() THERe8.1.HSI c. Justify personal aesthetics, preferences, and beliefs through participation in and observation of a drama/theatre
work.

Evaluate

Anchar Standard 9: Apply criteria to evaluate artistic work.

Enduring Understanding: Theatre artists apply criteria to investigate, explore, and assess drama and theaire work.

Essential Question(s): How are the theatre artist's processes and the audience’s perspectives impacted by analysis and synthesis?

(7) TH:Re?.1.HSI b. Consider the aesthetics of the production elements in a drama/theatre work.

O TH:Re%.1.HSI ¢, Formulate a deepar understanding and appreciation of a drama/ theatre work by considering its specific purpose or
intended audience.

Connecting

Empathize

Anchor Standard 10; Synthesize and relate knowledge and personal experiences to make art.

Enduring Understanding: Theatre artists allow awareness of interrelationships between self and others to influence and inform their work.
Essential Question(s); What happens when theatre artists foster understanding between self and others through critical awareness, sacial
responsibility, and the exploration of empathy?

Cj TH:Cn10.1.HSI a. Investigate how cultural perspectives, community ideas and personal beliefs impact a drama/theatre work.

Interrelate

Anchor Standard 11: Relate artistic ideas and works with societal, cultural, and historical context to deepen understanding.

Enduring Understanding: Theatre artists understand and can communicate their creative process as they analyze the way the world may
be understood.

Essential Question(s): What happens when theatre artists allow an understanding of themselves and the world to inforin perceptions
about theatre and the purpose of their work?

(-] TH:Cn11L1.HSIa. Explore how cultural, global. and historic belief systems affect creative chaices in a drama/theatre worl.

Research

Anchor Standard 11: Relate artistic ideas and works with socictal, cultural, and historical context to deepen understanding.
Enduring Understanding: Theatre artists critically inquire into the ways others have thaught about and created drama processes and
productions to inform their own work.

Essential Question(s): In what ways can research into theatre histories, theories, literature, and performances alter the way a drama
process or production is understood?

[:] THECHT1.2.HS1 a, Research haw other theatre artists apply creative processes to Lell stories in a devised or scripted drama/theatre
work, using theatre research melhods.

() TH:Cn11.2.HSI b, Use basic theatre research methods to better understand the social and cultural background of a drama/theatre
worl

NCCAS: HS Accomplished
Creating

Envision/Conceptualize
Anchor Standard 1: Generate and conceptualize artistic ideas and work.
Enduring Understanding: Theatre artists rely on intuition, curiosity, and critical inquiry.

https://newtownk12.rubiconatlas.org/develop/unit-planner/15071?yearld=2024
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Essential Question(s): What happens when theatre artists use their imaginations and/or learned theatre skills while engaging in creative
exploration and inquiry?

@ TH:Cr1,L.HSI a. Investigate historical and cultural conventions and their impact on the visual composition of a drama/theatre work,

NCCAS: HS Advanced
Creating

Rehearse

Anchor Standard 3: Refine and complete artistic work.

Enduring Understanding: Theatre artists refine their work and practice their craft through rehearsal.
Essential Question(s): How do theatre artists transform and edit their initial ideas?

TH:Cr3.1.HSIHI b. Synthesize ideas from rescarch, script analysis, and context to create a performance that is believable, authentic,
and relevant in a drama/theatre work,

State Education Agency Directors of Arts Education. (2014), National Core Arts Standards. Dover, DE: State Education Agency Directors of Arts
Education.

Core Learning Activities

The Jearning activities that suppart the acquisition of content knowledge, attainment of critical skills and lead to the generalizations of the unit.
Activities should be clearly articulated, include teacher instructions and identify optional vs. assured experiences.

Understanding what costuming can communicate (Attached lesson plan)
« The students will demonstrate an understanding of clothing communicating character by participating in a discussion and using clothes
to create a character.

Introduction to Costume Design
« Presentation (Attached)
« “Costuming a Show" article (Attached)

Understanding HOW costuming communicates (Attached lesson plan)
» Students will demonstrate their understanding of how to communicate with clothing {using color, texture and shape) by creating a
design rendering for a specific character.

The Details Tell Activity
» Instructions (Attached)
« Measuring Sheet (Attached)
+ Worksheets (Attached
« Rubric {Attached)

Script Analysis for Costuming
« Instructions (Attached)

Costume Meetings

Costume Design Presentation ¢ 5[] Costuming a Show Article ¢ 7 |5 The Details Tell ¢ /i & Details Tell Worksheets.pcif

@ The Details Tell Rubric.pdf & (@ Measuring Sheet.pdf B Script Analysis for Costuming & ]

Bl Understanding HOW costuming communicates .2 %1 B Understanding what costuming can communicate 4

Vocabulary Resources

Academic and content-specific vocabulary needed to support knowledge, Teacher and student resources used to support the learning.
understanding and/or skills.

» Characteristics

https://newtownk12.rubiconatlas.org/develop/unit-planner/1507 1?yearld=2024 5/6
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Character
Aesthetics
Given circumstances
Design concepts
Research
Audience
Understanding
Connection
Fiexibility
Collaboration
Details
Believability
Transformation
Build

Color Theory

Assessments

Unit Plan

Gillette, J. Michael. Theatrical Design and Production: An Introduction
to Scene Design and Construction, Lighting, Sound, Costume, and
Makeup. 7th ed. New York, NY: McGraw-Hill, 2013, Print,

Tanner, Fran Averett. Basic Drama Projects. th ed. Des Moines, |1A:
Perfection Learning, 2015. Print.

& Costume Design wksht.docx &7 5

The means by which students will demonstrate what they know (content knowledge), what they can do (critical skills), and what they understand
(generalizations) as a result of their learning from the unit.

Costume Design Portfolio | Summative | Student Portfolio

B Costume Design Portfolio

13 State Standards Assessed

& Costume Design Rubric.docx

Differentiation

Core learning activities, resources and assessments that meet the needs of all learners.

Costume Rubric

&

Test Prep Connections

As appropriate, include activities that build skills for standardized testing, such as IABs.

https://newtownk12.rubiconatlas.org/develop/unit-planner/15071?yearld=2024
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; O . Newtown Public
\ _/l Schools

Unit Plan
Prop Design
Newtown High Schaol / High School / F&AA: Art & Music
N Week 11 - Weel 14 | 3 Curriculum Developers | Last Updated: Apr 29, 2024 by Gabriel, Janice

Concept-Based Curriculum Unit Template

&% Atlas

Purpose of the Unit

The overarching goal(s) of the unit,

Students will learn to design props based on the needs of a script and the application of a design concept. Students will analyze the script and

conduct research to make informed decisions on their design. Then, they
process.

Conceptual Lens/Concepts

Concepts are the "big ideas" of the unit. The conceptual lens is a particular con

« Analysis

» ldentification
« Acquisition

« Plot

« Character choice
+« Movement

+« Consequences
« Style

« Read

« Function

« Design

« Creation

« Hands-on skills

Generalizations

Critical conceptual relationships that students are expected to
UNDERSTAND at the end of the unit.

1. Prop designers' analysis of the script informs the
identification of props needed and establishes the manner in
which they will be acquired.

2. Props drive plots by establishing character choices,
movements, and consequences.

3. Props must correspond to a production in at least three
ways; style, read, and function.

https://newtownk12.rubiconatlas.org/develop/unit-planner/15087?yearld=2024

will generate and refine a design concept and reflect on the design

cept that focuses the thinking of the unit.

Guiding Questions

A combination of Factual (F), Conceptual (C) and Provocative/Debatable (P)
questions that lead to the generalizations. Label each questions (F), (C) or

(P).

1. Prop designers analyze the script to identify the props
needed for a show and determine the manner in which they
will be acquired.

1. What is a prop? (F)

2. What makes a prop different from a set piece? (F)

3. What role does the script play in the prop design
process? (C)

4. How do prop designers acquire different props? (C)

5. How does research play a role in prop design? (C)

6. Does a writer's language influence design elements?
(P)

2. Props drive plots by establishing character choices,
movements, and consequences.
1. How do props establish character choice? (C)

1/5
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2. How can a prop affect a character's movements? (C)

3. What are character consequences and how do props
affect them? (C)

4. How does an inanimate object drive the plot? (P)

3. Props must correspond to a production in at least three
ways; style, read, and function.

1. What is style? (F)

2. What is read? (F)

3. What determines function? (F)

4. How does the style of a prop fit in when the style and
design serve the play? (C}

5. Why do details matter when creating a prop? ©

6. What factors should be considered when thinking
about function? (C)

Content Knowledge Critical Skills

Critical facts and information that students are expected to KNOW at the Critical skills that students are expected to be able to DO at the end of
end of the unit, the unit,

« 1. Use real-world digital and other research taols to access, evaluate
and effectively apply information appropriate for authentic tasks.
v 2, Work independently and collaboratively to solve problems and

Students will know:
« the role of a prop designer.

« the role of a properties master. accomplish goals.
» the importance of the script when understanding what props « 4. Demonstrate innovation, flexibility and adaptability in thinking
are needed for a production. patterns, work habits, and working/learning conditions
« the importance of research throughout the process. « 5. Effectively apply the analysis, syntheses, and evaluative processes
« why details are important and how they play a role in that enable productive problem solving
believability. » 7. Other.
« the steps necessary for creating a design rendering. Notes

« the roles of theater practitioners. Students will be able to:
« the skills necessary to work collaboratively on a design team.
« how a design concept fits into a production.

« how props aid actors in their transformation into a character.

o create a prop list.

design and build a prop from found objects.

» explain how design choices support the story and concept.
« use research to increase the impact of the design.

« apply engineering ideas to create a design that communicates
the concept.

explain and justify materials used in a design.

« conduct a formal analysis of technical elements in a scripted or

improvised work.

integrate technical elements and apply artistic choices to create

a design.

« revise and refine the expression of artistic choices throughout
the creative process.

« reflect on how props are found, created, and set out for
rehearsals and productions.

= how to organize a prop table in a way that collaborates with the

cast/crew demands.

Standards

The content standards that are taught and/or assessed in this unit.

NCCAS: Theatre
NCCAS: HS Proficient
Creating

https://newtownk12.rubiconatlas.org/develop/unit-planner/15087 ?yearld=2024 2/5
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Envision/Conceptualize

Anchor Standard 1: Generate and conceptualize artistic ideas and work.

Enduring Understanding: Theatre artists rely on intuition, curiosity, and critical inquiry.

Essential Question(s): What happens when theatre artists use their imaginations and/or learned theatre skills while engaging in creative
exploration and inquiry?

TH:Cr1.1.HSI a. Apply basic research to construct ideas about the visual composition of a drama/theatre work.

TH:Cr1.1.1HSI b, Explore the impact of technology on design choices in a drama/theatre work.

Rehearse

Anchor Standard 3: Refine and complete artistic work.

Enduring Understanding: Theatre artists refine their work and practice their craft through rehearsal.
Essential Question(s): How do theatre artists transform and edit their initial ideas?

D TH:Cr3.1.HSI c. Rehne technical design choices to support the story and emotional impact of a devised or scripted drama/ theatre
work.

Performing

Prepare

Anchor Standard 5: Develop and refine artistic technigues and work for presentation.

Enduring Understanding: Theatre artists develop personal processes and skills for a performance or design.
Essential Question(s): What can | do to fully prepare a performance or technical design?

() THPrS. 1451k Use researched technical elements to increase the impact of design for a drama/theatre production.

Connecting

Research

Anchor Standard 11: Relate artistic ideas and works with societal, cultural, and historical context to deepen understanding.
Enduring Understanding: Theatre artists critically inquire into the ways others have thought about and created drama processes and
productions ta inform their own work.

Essential Question(s): In what ways can research into theatre histories, theories, literature, and performances alter the way a drama
process or production is understood?

(%) TH:Cn11.2.HSl a. Research how other theatre artists apply creative processes to tell stories in a devised or scripted drama/theatre
work, using theatre research methods.

(j TH:Cn11.2.HSI b, Use basic theatre research methads to better understand the social and cultural background of a drama/theatre
work,

NCCAS: HS Advanced
Creating

Envision/Conceptualize

Anchaor Standard 1: Generate and canceptualize artistic ideas and work.

Enduring Understanding: Theatre artists rely on intuition, curiosity, and critical inquiry.

Essential Question(s): What happens when theatre artists use their imaginations and/or learned theatre skills while engaging in creative
exploration and inquiry?

TH:Cr1.1.HSIIl a. Synthesize knowledge from a variety of dramatic forms, theatrical conventions, and technologies to create the
visual corposition of a drama/ theatre work

Performing

Prepare

Anchor Standard 5: Develop and refine artistic techniques and work far presentation.

Enduring Understanding: Theatre ardsts develop personal processes and skills for a performance or design.
Essential Question(s): What can | do to fully prepare a perfarmance or technical design?

C] TH:Prs. 1HSHIE b Explain and justify the selection of technical elements used to build a design that communicates the concept of a
drama/theatre production.

Responding
interpret
Anchor Standard 8: Interpret intent and meaning in artistic work.

Enduring Understanding: Theatre artists’ interpretations of drama/theatre work are influenced by personal experiences and aesthetics.
Essential Question(s): How can the same work of art communicate different messages to different people?

) TH:Re8.1.HSII a. Use detailed supporting evidence and appropriate criteria to revise personal wark and interpret the work of others
when participating in or observing a drama/ theatre work.

Connecting

Research
Anchor Standard 11: Relate artistic ideas and works with societal, cultural, and historical context te deepen understanding.

https://newtownk12.rubiconatlas.org/develop/unit-planner/15087 ?yearld=2024 3/5
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Enduring Understanding: Theatre artists critically inquire into the ways others have thought about and created drama processes and
productions to inform their own wark.

Essential Question(s): In what ways can research into theatre histories, theories, literature, and performances alter the way a drama
pracess or production is understood?

@ TH:Cn11.2.HSHI a. Justify the creative choices made in a devised or scripted drama/theatre work, hased on a critical interpretation of
specific data from theatre research,

State Education Agency Directors of Arts Education. (2014). National Core Arts Standards. Dover, DE: State Education Agency Directars of Arts
Education.

Core Learning Activities

The learning activities that support the acquisition of content knowledge, attainment of critical skills and lead to the generalizations of the unit.
Activities should he clearly articulated, include teacher instructions and identify optional vs. assured experiences.

That Bottle Should Have Come with a Label: Props and Script Analysis (Attached)
Toilet Paper Food Props (Attached)
Prop Design Final Project {Attached)

Trash to Treasure Project (Attached)

LESSON 1: Scouring the text

Students will come to an understanding of what props are needed throughout the show from what is written in the text and create a prop list.

LESSON 2: Understanding the Research Process

Stuclents will come to an understanding of the importance of historical and stylistic research in prop design. They will decide what items the
theatre has, should be purchased, rented and created. For items that needed to be created, students need to research how they might create
the items to ensure accuracy.

LESSON 3: Choices Choices
Students will choose one prop that they would like to concentrate on and bring to life throughout the rest of the semester. They will be able to
articulate their design concept through a written work. Students will be given the opportunity to meet and discuss their ideas and concepts of
design for their particular prop with other members of the class. From their reading, analysis, and research, they will create a conceptual design
statement for their project.

LESSON 4: Understanding Design, Composition, and Color
Students will come to an understanding of design elements, the principles of composition, and the effects of color and texture in prop design.
Students will present a picture, object, etc. that portrays the essence of their conceptual design statement.

LESSON 5: Putting Ideas Together

Considering their analysis, research, and concept statement, students will create a rough, thumbnail sketch of their proposed design.

LESSON 6: It's all in the Details
From their thumbnail sketches, students will create a more complete, colorful rendering of their prop design. They will include samples of their
color palette and any fabrics, textures, or other materials that will be included in their final design.

LESSON 7: Problems? Working it Out
Students will be able to recognize prablems or difficulties in the design process and use appropriate modes of communication with their peers
to help solve those problems.

LESSON 8: The Presentation
For their final, students will present their props to the class. They will discuss their design process and concept in a clear, focused oral
presentation,

https://newtownk12.rubiconatlas.org/develop/unit-planner/15087 ?yearld=2024 4/5
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B3 That Bottle Should Have Corne with a Lahel

B Trash to Treasure Project

Vocabulary

Academic and content-specific vocabulary needed to support knowledge,
understanding and/or skills.

Style

Read

Function
Acquisition
Character Choice
Movement
Consequences
Hands-on skills
Contextual Reading
Dramaturgy
Anachronism

Assessments

B Prop Design Final Project

Unit Plan

D Props Drive Plots Article.pdf 2" +j Bl Toilet Paper Food Props & i

Resources

Teacher and student resources used to support the learning.

Gillette, J. Michael. Theatrical Design and Production: An Introduction
to Scene Design and Construction, Lighting, Sound, Costume, and
Makeup. 7th ed. New York, NY: McGraw-Hill, 2013. Print.

Mussman, Amy. The Prop Master: a Guidebook for Successful
Theatrical Prop Management. Colorado Springs, CO, Meriwether
Pub., 2008.

Tanner, Fran Averett. Basic Drama Praojects. 9th ed. Des Moines, |A:
Perfection Learning, 2015. Print.

Wilson, Andy. Making Stage Props: a Practical Guide. Marlborough,
Crowood, 2003.

Websites:

http:/prophandbook.com/HOME htm|
« https:/www.theatrecrafts.com/pages/home/topics/props-

and-rmasks/glossary-of-technical-theatre-terms/

https:/www.theatrefolk.com/blog/how-to-create-a-master-

props-list/
https:/theatrelinks.com/props/

The means by which students will demonstrate what they know (content knowledge), what they can do (critical skills), and what they understand

(generalizations) as a result of their learning from the unit.

Prop Design Final | Summative | Visual Arts Project
Other Visual Assessments
B Prop Design Final Project

6 State Standards Assessed

Differentiation

Core learning activities, resources and assessments that meet the needs of all learners.

Test Prep Connections

As appropriate, include activities that build skills for standardized testing, such as IABs.

https://newtownk12.rubiconatlas.org/develop/unit-planner/15087?yearld=2024
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Unit Plan

Makeup
Newtown High Schoaol / High Schoal / F&AA Art & Music
A Week 15 - Week 19 | 3 Curriculum Developers | Last Updated: Apr 29. 2024 by Gabhriel, Janice

Concept-Based Curriculum Unit Template

Purpose of the Unit

The overarching goal(s) of the unit.

Makeup application for a live audience is quite different than for a camera and everyday makeup. Contrast is exaggerated in order to make
features and facial expressions visible for audience members that are sitting far from the stage. Makeup can enhance character traits and
Students learn application for different sized theatres as well as products that hold up through sweat and hot lights. Mood and character
makeups are learned, as well as old age makeup for the stage. Color theory is reviewed and makeup colors are created and applied from
primes, Wig knowledge is necessary for theatre makeup artists. Applying, securing, and caring for different types of wigs are also covered.

Conceptual Lens/Concepts

Concepts are the "big ideas" of the unit. The conceptual lens is a particular concept that focuses the thinking of the unit.

« Analysis

« Identification
« Acquisition

« Plot

« Character choice
+ Movement

« Consequences
« Style

+ Read

« Function

» Design

» Creation

« Hands-on skills

Generalizations Guiding Questions
Critical conceptual relationships that students are expected to A combination of Factual {F), Conceptual (C) and Provocative/Debatable (P)
UNDERSTAND at the end of the unit. questions that lead to the generalizations. Label each questions (F), (C} or
{P).
« Theatre artists rely on intuition, curiosity, and critical inquiry.
« Theatre artists refine their work and practice their craft « What happens when theatre artists use their imaginations
through rehearsal. and/or learned theatre skills while engaging in creative
+ Theatre artists critically inquire into the ways others have exploration and inquiry?
thought about and created drama processes and productions . How do theatre artists transform and edit their initial ideas?
as a way to inform their own work. « In what ways can research into theatre histories, theories,

literature, and performances alter the way a drama process or
production is understood?

» How do you transform a young face to an olcl face?

+ How do highlights and shadows influence our perception?

+ How does a makeup artist change a face using just makeup?

https://newtownk12.rubiconatlas.org/develop/unit-planner/15088?yearld=2024
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Content Knowledge Critical Skills
Critical facts and information that students are expected to KNOW at the Critical skills that students are expected to be able to DO at the end of
end of the unit. the unit.
s 7. Other,
« how to use makeup techniques to enhance facial features,
create age, gender, or ethnic-specific looks, and convey Notes
emotions. « bring their characters to life and make them more believable on
» how to use color, shading, highlighting, and contouring to stage.
visually communicate the desired message and enhance « transform their appearance and effectively portray a wide range
storytelling. of characters.
« how makeup interacts with stage lighting, ensuring that their « Work with others to determine a look best suited for a
character’s features remain visible and expressive even under character.
different lighting conditions. « Identify good skin care

« ldentify the difference between daily and stage makeup

« Demonstrate application of corrective, old age, and special
stage makeup

» Perform a script analysis to create makeup for a character

« identify and assign categories to various 'human looks' as
required by the project

« identify and label the various categories of 'looks' in the project

Standards

The content standards that are taught and/or assessed in this unit.

NCCAS: Theatre
NCCAS: HS Proficient
Creating

Envision/Conceptualize

Anchor Standard 1: Generate and conceptualize artistic ideas and work.

Enduring Understanding: Theatre artists rely on intuition, curiosity, and critical inquiry.

Essential Question(s): What happens when theatre artists use their imaginations and/or learned theatre skills while engaging in creative
exploration and inquiry?

D TH:Cr1.1.HS1 3. Apply basic research to construct ideas about the visual composition of a drama/theatre work.
C] THECr 1L HSI b, Explore the impact of technology on design choices in a drama/theatre work.
Cj TH:Cr1.1.HSI c. Use script analysis to generate ideas about a character that is believable and authentic in a drama/theatre work.
Responding
Reflect
Anchor Standard 7: Perceive and analyze artistic work.
Enduring Understanding: Theatre artists reflect to understand the impact of drama processes and theatre experiences.
Essential Question(s): How do theatre artists comprehend the essence of drama processes and theatre experiences?
[j TH:Re7.1.FISI a. Respond to what is seen, felt, and heard in a drama/theatre work to develop criteria for artistic choices.
nterpret
Anchor Standard 8: Interpret intent and meaning in artistic work.
Enduring Understanding: Theatre artists’ interpretations of drama/theatre work are influenced by personal experiences and aesthetics.
Essential Question(s): How can the same work of art communicate different messages to different people?
(“J TH:Re8.1.HS1 a, Analyze and compare artistic choices developed from personal experiences in multiple drama/theatre works.

D TH:Re8.1.HSI b, Identify and compare cultural perspectives and contexts that may influence the evaluation of a drama/theatre work.

[”Ij, TH:Re8.1.1M51 . Justify personal aesthetics. preferences, and beliefs through participation in and observation of a drama/theatre
waork

Connecting
Empathize

Anchor Standard 10: Synthesize and relate knowledge and personal experiences ta make art.
Enduring Understanding: Theatre artists allow awareness of interrelationships between self and others to influence and inform their work.

https://newtownk12.rubiconatias.org/develop/unit-planner/15088?yearld=2024 2/5
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Essential Question(s): What happens when theatre artists foster understanding between self and others through critical awareness, social
responsibility, and the exploration of empathy?

G_] TH:Cn10.1.HSI a. Investigate how cultural perspectives, communily ideas and personal beliefs impact a drama/theatre work.

Interrelate
Anchor Standard 11: Relate artistic ideas and works with societal, cultural, and historical context to deepen understanding.
Enduring Understanding: Theatre artists understand and can communicate their creative process as they analyze the way the world may

he understood.
Essential Question(s): What happens when theatre artists allow an understanding of themselves and the world ta inform perceptions
about theatre and the purpose of their work?

TH:Cn11.1.HSI a. Explore how cultural, glohal, and historic belief systems affect creative choices in a drama/theatre work.

Research

Anchor Standard 11: Relate artistic ideas and works with societal. cultural, and historical context to deepen understanding.
Enduring Understanding: Theatre artists critically inquire into the ways others have thought about and created drama processes and
productions to inform their own work.

Essential Question(s): In what ways can research into theatre histories, theories, literature, and performances alter the way a drama
process or production is understood?

() TH:Cn11.2.H51 a. Research how other thealie artists apply creative processes to tell stories in a devised or scripted drama/theatre
work, using theatre research methods.

TH:Cn11.2.HSI b. Use basic theatre research methods to better understand the social and cultural background of a drama/theatre
work.

State Education Agency Directors of Arts Education. {2014). National Core Arts Standards. Daver, DE: State Education Agency Directors of Arts
Education.

Core Learning Activities
The learning activities that support the acquisition of content knowledge, attainment of critical skills and lead to the generalizations of the unit.
Activities should be clearly articulated, include teacher instructions and identify optional vs. assured experiences.

Introduction to Makeup - The Big Bald Head (Attached)
Online Makeup Morgue (Attached)

https://newtownk12.rubiconatlas.org/develop/unit-planner/15088?yearld=2024 3/5
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LESSON 1: OLD AGE MAKEUP
Students will demonstrate their understanding of highlights and shadows by practicing aged makeup an their own face.
Stuclents will demonstrate how to change a young face to an old face by their ability to use highlights and shadows to create an aged face.

:STYLIZED,

Students will show their ability to design for stylized makeup by creating a makeup map of their own design.

LESSON 4: STYLIZED MAKE UP APPLICATION DAY

The students will demonstrate their ahility to apply the makeup directed by a makeup design that they created by practicing on their partners
face.

LESSON 5: STYLIZED MAKE UP APPLICATION AND PITCH

The students will show their understanding of stylized makeup by presenting to the class their design and final product!
LESSON 6;: WOUND MAKE UP
Students will demonstrate their understanding of wound makeup by practicing the wounds that they have for their story.

LESSON 7: GROSS AND GORE FINAL

The students will demonstrate their understanding of wound make-up by creating make-up to go along with their accident story

Vocabulary Resources

Academic and content-specific vocabulary needed to support knowledge, Teacher and student resources used to support the learning.
understanding and/or skills.
Thudium, Laura. Stage Makeup: The Actor's Complete Step-by-step

» Base Guide to Today's Technigues and Materials. New York: Back Stage,

» Shadow 1999. Print.

« Highlight

» Chiaroscuro

o Eyeliner

« Blush & Lesson-6.Wound-Examples.docx %

+ Powder

» Cake Make-up

« Cream Make-up

a

Lesson-6.Wound-Makeup-Notes.docx

Lesson-1.01d-Age-Handout.docx 7@ 17f

- Jowl
o Primary Colors

R

Lesson-1.0ld-Age-Pictures.doex 7

« Secondary Colors & Lesson-3.5lylized-Makeup-Design-Sheet.docx ;7 {7

« Spirit Gum ¢ lesson-3,Stylized-Makeup-Examples.docx 4 77
= Latex

« Derma wax

« Prosthetic

» Foundation

» Cold cream

« Crepe hair

» Stipple sponge

« Stippling

https://newtownk12.rubiconatlas.org/develop/unit-planner/15088?yearld=2024 4/5
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Assessments

The means by which students will demonstrate what they know (content knowledge), what they can do (critical skills), and what they understand
(generalizations) as a result of their learning from the unit.

Differentiation

Core learning activities, resources and assessments that meet the needs of all learners.

Test Prep Connections

As appropriate, include activities that build skills for standardized testing, such as IABs.

https://newtownk12.rubiconatlas.org/develop/unit-ptanner/15088?yearld=2024 5/5



VW P6153.1(a)
Poucv SERVICES

Instruction

Educational Tours

Asa-stpple attietih se-ofinstruetion—SsStaff members may conduct educational
tours, within or outside the District, the State of Connecticut or the United States, for the students
or employees, or both, of any school or schools within the District. Such tour/trip is subject to
District approval. Approval shall be based upon the educational relevancy to the proposed
trip/tour.

Any approved trip/tour by the Board of Education (Board) to a destination outside of the United
States shall be subject to U.S. State Department and Centers for Disease Control and Prevention
travel advisories. In addition, any Board approved international student travel trip/tour requires
registration of the trip with the local U.S. Embassy via the State Department’s Smart Traveler
Enrollment Program (STEP).

Foreign travel trips utilizing a tour company shall have the contract reviewed by the Board’s
attorney in advance of signing to ensure that it satisfies school Board policy and provides
sufficient protection against liability._The District’s policies shall apply, in addition to tour
company requirements.

No student or employee may participate in such a tour unless he/she has accident and health
insurance coverage protecting against bodily injury, disability or death while participating in the
tour. Each student participating in the tour must provide an Emergency Treatment waiver signed
by the parent or guardian to include emergency phone numbers and hospital insurance policy
number and/or other data deemed necessary to implement this policy. Participation is dependent
on meeting the deadline to visit a certified travel clinic, verification from a physician that student
is fit for international travel, and compliance with district medication policy. School funds may
not be used for any expenditures incurred on such a tour.

Employees entering into contracts or agreements with commercial agencies, without formal
District approval, do so at their own risk. As such, any activity trip not approved by the Board is
considered a private venture. The Board shall not be a co-sponsor of any such trip. Any
distributed materials for such trips/tours must expressly and prominently state: “This program is
not sponsored or endorsed by the Newtown School District.” This disclaimer
should appear on each item of tour/trip literature. The tour operator and/or the teacher sponsoring
such trip shall acknowledge in writing to the Board that the trip/tour is not school or District
sponsored or endorsed.

Atornatelorerese:
A a-supplemeri-to-a-particular-eowrs 1) : 7 , ki
WH—&M;MH—M#%FMWWH!%M%WM&




(cf. 1140 — Distribution of Materials to and by Students)
(ct. 1140.1 — Distribution of Non-School Literature)

(cf. 1324 — Fundraising)

(cf. 1330 — Use of School Facilities)

(cf. 3515 — Community Use of School Facilities)

(cf. 6153 — Field Trips)

(cf. 6153.11 — Non-Educational Field Trips)

Policy adopted:
rev. 4/15




R6153.1(a)

CABE'’s optional regulation.

Instruction

Educational Tours

School Sponsored Tours

L. Administrative approval for the tour must be based upon educational relevancy. Requests
for such trips shall include the essential outcomes/educational standards for the trip.

2, All school District policies, including those pertaining to student conduct shall apply to
international student travel.

3. The District Central Office will review the District Insurance insurance—must—be—
reviewed with the insurance carrier to determine adequacy.

4. The participants on the tour, employees, and students, must show evidence of accident
and health insurance. The Principal will have on file the documents which indicate that
each participant of the tour has insurance and include the policy numbers when
necessary.

5. Participation is dependent on meeting the deadline to visit a certified travel clinic,
verification from a physician that student is fit for international travel. and compliance
with the district medication policy.

6. The students and adults participating in the tour must be responsible for their own travel
expenses and living expenses while on the tour. No school funds or educational funds
will be utilized for any expenses incurred on such tours.

& The Principal will be responsible to see that all Board of Education policies and
administrative procedures are followed.

8. The Principal will be responsible for reviewing tours and will forward a recommendation
concerning all suggested tours to the Superintendent for review.

9. Any tour out of the country shall then be forwarded to the Board of Education by the
Superintendent with a recommendation for Board of Education consideration and
possible approval. The recommendation will take into account any foreign travel
warnings or cautions issued by the U.S. State Department.

10.  Pre-approval in writing from the District’s insurance company must be obtained by the
District prior to departure.

11. A mandatory information meeting with students and their parents/guardians shall be held
prior to the initiation of the tour. Parents and students shall be provided with information
concerning the purpose and destination of the trip, transportation and eating
arrangements, date and time of departure, estimated time of return, and a detailed
itinerary. In addition, students and parents will be provided with the cost of the trip and
the payment schedule.

12.  Adequate supervision, based on the number of students and the travel involved, shall be
provided by the District as directed by the Superintendent or his/her designee. This will
include a minimum of two chaperones, ideally of different genders.




13.
14.

15.

Chaperones shall be trained, as deemed necessary.

School District staff shall review acceptable standards of conduct with the students in
advance of the trip/tour.

Student safety will be a primary consideration. School District staff sponsoring
international student travel shall ensure chaperones and student participants register their

travel with the Smart Traveler Enrollment Program (STEP) associated with the applicable

US Embassy or Embassies. In the event an incident occurs requiring assistance from the

US Embassy, the applicable District administrator incident commander will be
notified. ish-or-procure-written-sah . =




R6153.1(b)

Instruction

Educational Tours

School Sponsored Tours (continued)

16.

17.
18.

19.

All trip documents, signed medical disclosures and releases, etc., shall be retained at least
until the expiration of the statute of limitations for filing a claim.

Permission forms and medical forms are to be reviewed by the Board’s attorney.

Procedures are to be established for collecting pertinent health information including
medical/prescription needs and for addressing students’ health needs and any
constraintseenstrans, including food allergies that might impact a student’s ability to
fully participate or keep up with the group’s planned activities.

The tour company’s contract is to be reviewed by the Board’s attorney, prior to signature._
All district policies shall apply, in addition to tour company requirements.

NonSchool Sponsored Tours

1.

The District does not sponsor, provide, or facilitate non-school-sponsored international
travel.

School District employees must not participate in or make arrangements for international
travel involving District students that appear to be school sponsored.

Regulation approved:

rev. 4/15
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1 .‘,{) . Newtown Public
N b7 4 Schoals

Unit Plan

& Atlas

Unit Plan
Unit 1-College Essay

Newtown High School / Grade 12 / English Language Arts
A Week1-Week 5 | 4 Curriculum Developers | Last Updated: Jun 21, 2023 by Lye Jr, Victor

Concept-Based Curriculum Unit Template

Purpose of the Unit

The overarching goal(s) of the unit.

To support students in the process of writing an essay to send to colleges.

Conceptual Lens/Concepts

Concepts are the "big ideas” of the unit. The conceptual lens is a particular concept that focuses the thinking of the unit.

Lens: Structure, form, voice

Concepts: message, story, interpretation, purpose, audience, emotion, impact, literary devices, voice, persuasion, character, values, function,

form, engagement, author

these are not overtly used in generalizations

Concepts: message, interpretation, purpose, emotion, , persuasion, engagement

Generalizations

Critical conceptual relationships that students are expected to
UNDERSTAND at the end of the unit.

1. Writing provides the opportunity to reveal personal character
and values to others both explicitly and implicitly to accomplish the
purpose.

2. Function dictates form.

3. Authors create engagement with audience through literary
devices.

4 .The voice in which a story is told impacts the audience's
understanding and interpretation of the author's message

5. Specific anecdotes and details reveal character and values more
authentically by showing rather than telling to engage the audience
on an emotional level to facilitate persuasion.

Guiding Questions

A combination of Factual (F), Conceptual (C) and Provocative/Debatable (P)

questions that lead to the generalizations. Label each questions (F), (C} or

(P).

1a. How does an author decide what they want people to know
about them? (C)

1b. What stories from personal past demonstrate the person the
writer is today? (C)

1c. How does an author make choices to reveal their character and
values accurately and persuasively? {C)

1d. Is there a best way to tell a story? (P)

2a. What makes a successful college essay/narrative? (F)
2b.What is a hook? (F)

2¢c. What is an anecdote? (F)

2d What are different formats used to tell a narrative story? (F)
2e. What is a flashback? (F)

2f. How does an author work within parameters to best tell the
story? (C)

2g. How does an author select illustrative anecdotes, connected
hooks to reveal themselves to the audience? (C)

3a. What is an extended metaphor? (F)

3b. How do authors avoid cliches? (C)

3c. What literary devices do authors use to engage audience? (F)
3d. How do authors select appropriate literary devices to match
message and audience? (C)

https://newtownk12.rubiconatlas.org/develop/unit-planner/1 40757backLinkld=unitCalendarYear&yearld=2024
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Content Knowledge

Critical facts and information that students are expected to KNOW at the
end of the unit.

Students will know :
. the variations of an effective college essay
. the appropriate resources to help revision.
. to write and revise a college essay. {skill or activity)
. the technique of anecdote can lead the audience to desired
inference.
. the power of an appropriate anecdote
« the proper way to match material to audience
. the variety of ways to write a college essay.

Standards

The content standards that are taught and/or assessed in this unit.

CCSS: English Language Arts 6-12
CCSS: Grades 11-12
Reading: Literature

Unit Plan

3e. How does an author refine literary devices to meet audience
needs? (C)

4a. What is voice? (F)

4b. How does an author reveal voice through diction, syntax, and
delivery? (C)

4¢. How does an author adjust vaice depending on audience and
situation? (C)

5a. What is showing versus telling? (F)
5b. How does an author select anecdotes to reveal character and
values? (C)

Critical Skills

Critical skills that students are expected to be able to DO at the end of
the unit,

. 2. Work independently and collaboratively to solve problems and
accomplish goals.

. 3. Communicate information clearly and effectively using a variety of
tools/media in varied contexts for a variety of purposes.

. 4. Demonstrate innovation. flexibility and adaptability in thinking
patterns, work habits, and working/learning conditions.

Notes

Students will develop analysis, synthesis, and evaluative process skills
as they...

1. convey information and ideas to others in a presentation using
spoken language, non-verhal language, and multimedia.

2. convey information and ideas in a given written format

3. demonstrate strategies to identify, locate, and interpret information

Key ldsas and Details 1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual
evidence when writing or speaking to support conclusions drawn frem the text.

RL.11-12.1. Cite strong and thcrough textual evidence to support analysis of what the text says explicitly as well as inferences drawn
from the text, including determining whare the text leaves inatters uncertain.

2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.

RL.11-12.2. Determine two or more themes or contral ideas of a text and analyze their develspment over the course of the text.
including how they interact and build on one anather to produce a complex aceount: provide an objective summary of the text.

6. Assess how point of view or purpose shapes the cantent and style of a text.

RL.11-12.6. Analyze a case in which grasping a point of view requires distinguishing what is directly stated in a text from what is

really meant (e.g., satire, sarcasm, irony, or understatement).

Reading: Informational Text

https://newtownk 2 rubiconatlas.org/develop/unit-planner/1 40757?backLinkld=unitCalendarYear&yearld=2024
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3. Analyze how and why individuals. cvents, and ideas develop and interact over the course of a text.
R1.11-12.3. Analyze a complex sel of ideas or sequence of events and explain how specific individuals, ideas, or events interact and
develop over the course of the text.

Craft and Structure 4. Interpret words and phrases as they are used in a text, including determining technical, connotative. and hgurative
meanings, and anatyze how specific word choices shape meaning or tone.

) R1.11-12.4. Deterinine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical
meanings; analyze how an author uses and refines the meaning of a key term or terms over the course of a text (e.g.. how Madison
defines faction in Federalist No. 10).

Writing

2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately through the effective
selection, organization, and analysis of content.

@ W.11-12.22. Introduce a tapic; organize complex ideas. congepts. and information so that cach new element builds on that which
precedes it to crente a unified whole; include formatting (e.g., headings), graphics (e.g.. figures, tables). and multimadia when useful to
aiding comprehension.

W.11-12 2b. Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete details,
quotations, or ather information and examples appropriate to the audience's knowledge of the topic.

0 O

W.11-12.2c. Use appropriate and varied transitions and syntax to link the major sections of the text. create cohesion, and clarify the
relationships among camplex ideas antt concepts.

W.11-12.2d. Use precise language. doimain-specific vocabulary, and techniques such as metaphor, simile, and analogy to manage the
complexity of the topic.

.

W.11-12.2¢. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline
in which they are writing.

W.11-12.2f. Provide a cancluding statement or section that follows from and supports the information or explanation presented {e.g..
articulating implications or the significance of the tapic).

W.11-12.2. Write informative/explanatary texts to examine and convey complex ideas, concepts, and information clearly and
accurately through the effective selection. organization, and anzlysis of content.

.

3. Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured
event sequences.

[‘_‘] W.11-12.3a. Engage and orient the reader by selting out a problem, situation, or observation and its significance, establishing one or
multiple point(s) of view, and iritreducing a narrator and/or characters; create a smooth progression of experiences or cvents.

@) W.11-12.3b. Use narrative techniques, such as dialogue, pacing, description, reflecton, and multiple plot lines, to develop
experiences, events, and/or characters.

W.11-12 3c. Use a variety of technigues to sequence events so that they build on one another to create a coherent whole and build
toward a particular tone and outcome (¢.g., a sense af mystery. suspense. growth, or resolution).

W.11-12.3d Use precise words and phrases. telling details, and sensory Janguage to convey a vivid picture of the experiences. events,
setting, and/or characters.

@)

W.11-12 3e. Provide a conclusion that follows from and reflects on what is experienced, observed. or resolved over the course of the
narrative

@]

W.11-12.3 Write narratives to develop real or imagined experiences or events using effective technigue, well-chosen details, and
well-structured event sequences.

O

5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

W.11-12.5 Develop and strengthen writing as nceded by planning. revising. editing, rewriting, or lrying a new approach, focusing on
J g = t 2
addressing what is most significant for a specibc purpose and audience

Speaking & Listening
3. Evaluate a speaker's point of view, reasoning. and use of evidence and rhetoric.

SL.11-12.3. Evaluate a spealer’s point af view. reasoning, and use of evidence and rhetoric, assessing the stance, premises, links
among ideas, word chojce points of emphasis, and tone used.

Presentation of Knowledge and Ideas 4. Present information, findings, and supporting evidence such that listeners can follow the line of
reasening and the organization, devetopment, and style arc appropriate to task. purpose, and audience.

https://newtownk1 2.rubiconatlas.org/develop/unit-planner/14075’.7backLinkId=unitCa|endarYear&yearld=2024
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(@) SL.11-12.4. Present iifformatiian, Andings, and supporting evidence, conveying a clear and distinct perspective, such that listeners
can follow the line of reasening. alternative or opposing perspectives are addressed, and the organization. development, subystance,
and style are appropriate to purpose, audience, and a range or formal and informal tasks.

5. Make strategic use of digital media and visual displays of data to express information and enhance understanding of presentations.
SL.11-12.5. Make strategic use of digital media (e.g., textual, graphical. audio, visual, and interactive elements) in presentations to

enhanes understanding of indings, reasaning, and evidence and to add jnterest.

© Copyright 2010. National Governors Association Center for Best Practices and Council of Chief State School Officers. All rights reserved.

Core Learning Activities

The learning activities that support the acquisition of content knowledge, attainment of critical skills and lead to the generalizations of the unit.
Activities should be clearly articulated, include teacher instructions and identify optional vs. assured experiences.

Read several college essays to identify requirements/strengths/weaknesses.
Identify college essay topics and the common app for schools student is in interested in attending.
Write a college essay, using the writing process both in class and in the writing center

Vocabulary Resources

Academic and content-specific vocabulary needed to support knowledge, Teacher and student resources used to support the learning.
understanding and/or skills.
Congquering the College Admissions Essay in 10 Steps- Alan Gelb,

college essay Ten Speed Press, 2008
anecdote Welcome to the Wonderful World of College Essays
revision

s

&7 https:#iwww.conncoll.edu/admission/apply/essays-that-worked/ P
& hitps:#collegescorecard.ed.gov/ .7

https/www.nytimes.com/2013/11/10/business/they-loved-
o your-gpa-then-they-saw-your-tweets himi?

i !
7 _r=3kadunnl=18rel=ganaeral&sre=me&adxnnix=1384171753- s
170+M4eVGUS/GAN/411aHQ&
. https:#newtownk12.rubiconatlas.org/app/files/C434A1E4-77E9- v
© 4E5B-A2FB-DA460F37DSEFB/77162yearld=2024 4R
" hitps:/www.businessinsider.com/college-essay-high-school- P
: P

’ senior-into-every-ivy-league-university-2014-4

i College Essay &

Assessments
The means by which students will demonstrate what they know (content knowledge), what they can do (critical skills), and what they understand
(generalizations) as a result of their learning from the unit.

College Essay | Summative | Personal Project

Expository Essay

8 State Standards Assessed

B : College Peer feedback pdf

.

# CARES Pecr-Review-Feedback-Formpdf 2 College Essay Checklist Rubric 2021.docx pdl

Coliege Essay

https://newtownk12.rubiconatlas.org/develop/unit-planner/1 4075?backLinkld=unitCalendarYear&yearld=2024
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Differentiation

Core learning activities, resources and assessments that meet the needs of all learners.

Students who are not going to college, write a personal narrative

Test Prep Connections
As appropriate, include activities that build skills for standardized testing, such as IABs.
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Unit 2- Society and Sports

Newtown High Schoal / Grade 12 / English Language Arts
A Week 5 - Week 8 | 4 Curricutum Developers | Last Updated: May 9. 2024 by Lye Ji, Victor

Concept-Based Curriculum Unit Template

Purpose of the Unit

The overarching goal(s) of the unit.

To give students a greater understanding of how integral sports are within the society, for better or worse.

Conceptual Lens/Concepts

Concepts are the "big ideas” of the unit. The conceptual lens is a particular concept that focuses the thinking of the unit.

Lens: Society

Concepts: sports, social construct, athletics, community, fandom, isolation, governing bodies, monetary gain, life.

Generalizations

Critical conceptual relationships that students are expected to A combination of Factual (F), Conceptual (C) and Provocative/Debatable (P)

UNDERSTAND at the end of the unit.

1. Sports, a social construct, create an objective reality that
changes across cultures.

2. Athletics contribute to community.

3. Fandom can both contribute to or eliminate isolation.

4. Governing bodies create manetary gain.

5. Sports may supersede other aspects of life,

https://newtownk12.rubiconatlas.org/develop/unit-planner/14076?yearld=2024

Guiding Questions

questions that lead to the generalizations. Label each questions (F), (C) or

(P).

1a. What is the definition of sports? (F)

1b. How do historical or political facets contribute to how people
view a particular sport? (C)

1c.How does an activity achieve inclusion in the category of sports?

(P

2a. How do people make connections to people through sports? (C)
2b. How do sports create larger communities within society? (C)
2c¢. Why do people play sports? (P)

2d. Do community expectations burden or benefit the athletes? (P)

3a. How do people define fandom? (F)

3b. What is it about sports that bring people together as well as
tear them apart? (P)

3c. Why are people fans? (P)

3d. Are sports important? (P)

4a. What is the purpose of the NCAA? (F)

4b. How does the NFL impact college and high school football? (F)
4c. How does Title IX impact player pay? (C)

4d. Why aren't college athletes paid? (C)

4e. Why when athletic bodies make so much money do players
make so little of it? (P)

5a. How have sports changed? (F)

5b.What sacrifices do athletes make to play the game? (C)

5¢. What do communities sacrifice for sports? (C)

5d. Do athletes sacrifice or henefit more of their lives for sports? (P)
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Content Knowledge

Critical facts and information that students are expected to KNOW at the
end of the unit.

Unit Plan

Se. Are changes in sports good for athletes? (P)
5f. How have cities/towns sacrificed other aspects of life for sports?
(@)

Critical Skills

Critical skills that students are expected to be able to DO at the end of
the unit.

« 1. Use real-world digital and other research taols to access, evaluate
and effectively apply information appropriate for authentic tasks.

+ 3. Communicate information clearly and effectively using a variety of
tools/media in varied contexts for a variety of purposes.

« 4. Demonstrate innovation, flexibility and adaptability in thinking
patterns, work habits, and working/learning conditions.

Students will know:

. the comprehensive definition of sport versus activity

. the role of the NCAA and the rules that govern college sports
and how those rules affect athletes.

« the impact of sports on local communities

« the stories of various athletes who worked out of poverty to
either gain or loss success through athletics.

. the impact of poverty on athletics and situations

Notes

Students will develop analysis, synthesis, and evaluative process skill
as they....

1. convey information and ideas to others in a presentation using
spoken language, non-verbal language, and multi-media

2. take and support a position on information ‘and ideas

3. convey information and ideas in a given written format

4. compare athletes' stories and backgrounds

4. relate and apply new knowledge using a variety of resources
including technology

5. demonstrate strategies to identify, locate, and interpret information

Standards

The content standards that are taught and/or assessed in this unit.

CCSS: English Language Arts 6-12
CCSS: Grades 11-12

Reading: Literature

Key ideas and Details 1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific iextual
evidence when writing or speaking to support conclusions drawn from the text.

RL.11-12.1. Cite strong and therough textual evidence to support analysis of what the text says explicitly as well as inferences drawn
fram the text, including deterimining where the text leaves matters uncertain.

2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.

O RL11-12.2. Determine two or more themes or central ideas of a text and analyze their development over the course of the text,
including how they interact and build on one another to prodice a complex aceount; provide an objective summary of the text.

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

O RL.11-12.3. Analyze the imipact of the author's choices regarding how to develop and relate elements of a story or drama (e.g.. where
a story is set, how the actian is ordered. how the characiers are introduced and develeped).

Reading: Informational Text

Key ldeas and Details 1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual
evidence when writing or speaking to support conclusions drawn from the text.
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() RL11-12.% Cite strong and thorouph textual evidence to support analysis of what the text says explicitly as well as inferences drawn
from the text. including determinini where the text leaves matters uncertain.
6. Assess how point of view or purpose shapes the cantent and style of a text.
R1.11-12 6. Determine an author's point of view or purpose in a text in which the rhetoric is particularly effeclive, analyzing how
style and content zantriliute to the power, persuasiveness or beauty of the text.
Integration of Knowledge and ldeas 7. Integrate and evaluate content presented in diverse formats and media, including visually and

quantitatively, as well as in words.

RI.11-12 7. Integrate and evaluaie multiple sources of information presented in different media or formats {e.g., visually,
quantitaiively) as well as in words in order to address a queston or solve a problem.
Writing
Text Types and Purposes 1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and

reievant and sufficient evidence.

C] W.11-12.1a. Intreduce precise, knowladgeable claimis), establish the significance of the claim(s), distinguish the claim(s) from
alternate or eppesing claims, and create an organization that logically sequences claim(s). counterclaims, reasons, and evidence.

W.11-12.1b. Develop claim{s) and counterclaims fairly and thoroughly, supplying the most relevant evidence for each while pointing
out the strengths and limitations of both in a manner that anticipates the audience's knowledge level, concerns, values, and possible
biases.

1 W.11-12.1c. Use words, phrases, and clauses as well as varied syntax ta link the major sections of the text. create cohesion, and
clarify the relationships between claim{s) and reasons, between reasons and evidence, and between claim(s) and counterclaims.

()

W.11-12.1d. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline
in which they arc writing.

@

W.11-12.1¢. Provide a concluding statement or section that follows from and supports the argument presented

'

W.11-12.1. Write arguments to suppert claims in an analysis of substantive topics or texts, using valid reasoning and relevant and
sufficient evidence.

O

2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately through the effective
selection, organization, and analysis of content.

W.11-12.2. Write infarmative/explanatory texts to exdmine and convey complex ideas, concepts, and information clearly and
accurately through the effective seliclion, organization, and analysis of content.
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

W.11-12.5. Davelop and strengthen writing as needed by planning, revising, editing, rewriting. or trying a new approach. focusing on
addressing what is most significant for a specific purpose and audience.

Speaking & Listening

Comprehension and Collaboration 1. Prepare for and participate effectively in a range of conversations and collaborations with diverse
partners, building on others’ ideas and expressing their own clearly and persuasively.

) SL.11-12.1a. Come ta discussions prepared, having read and researched material under study: explicitly draw on that przparation by
referring to evidence from texts and other research on the topic arissue to stimulate a thoughtful, well-reasoned exchange of ideas.

SL.11-12 1b. Work with peers to promote civil. democratic discussions and decision-making. set clear goals and deadlines, and
establish individual roles as needed.

O 51.11-12.1¢ Prapel conversations by posing and responding to questions that probe reasoning and evidence; ensure a hearing for a
full range of pesitions on a topic or issue: clarify. verify. or challenge ideas and conclusions; and promote divergent and creative
perspectves.

O SL.11-12.1d. Respond theughtfully to diverse perspectives: synthesize comments. claims, and evidence made on all sides of an issue:
resolve contradictions vwhen passible: and deterntine what additienal information or rescarch is required to decpen the investigation
or complete the task.

O SL.11-12.1. Initiate and parlicipate effectively in a range of collaborative discussions (onc-on-one. in groups, and teacher-led) with

diverse partners on grades 11-12 topics. texts. and issties, building o others ideas and expressing their awn clearly and
persuasively.

Presentation of Knowledge and ldeas 4. Present information, findings, and supporting evidence such that listeners can follow the line of
reasoning and the organization, development, and style are appropriate to task. purpose, and audience.

https://newtownk12.rubiconatlas org/develop/unit-planner/14076?yearld=2024
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SL.11-12.4. Present information. findings, and supporting evidence, conveying a clear and distinct perspective, such that listeners
can follow the line of reasaning. alternalive or opposing perspectives are addressed, and the organization. development. substance.
and style are appropriate to purpose. audience. and a range or formal and informal tasks.

© Copyright 2010. National Governors Association Center for Best Practices and Council of Chief State School Officers. All rights reserved.

Core Learning Activities

The learning activities that support the acquisition of content knowledge, attainment of critical skills and lead to the generalizations of the unit.
Activities should be clearly articulated. include teacher instructions and identify optional vs. assured experiences.

1. Participate in a text- based seminar on the impact of sports on local communities

2. Write an analysis of the NCAA and ways to improve college sports for athletes

3. Identify greater themes in Friday Night Lights and Across the River and why those themes are still relevant in today's society.
4. Compare between athletes from Friday Night Lights and ESPN’s 30-for-30 The Best That Never Was

5. Write an essay comparing the lives of the people in Friday Night Lights, Across the River, and Hoop Dreams

Vocabulary Resources
Academic and content-specific vocabulary needed to support knowiedge, Teacher and student resources used to support the learning.
understanding and/or skills.
Book:
Sports
Title IX Friday Night Lights, Buzz Bissinger
NCAA Across the River, Kent Babb
Social construct
Film:

Hoop Dreams, directed by Steve James
ESPN's 30-for-30 The Best That Never Was
Student Athlete

Various Short Videos on College Football
Football High, PBS Frontline

Additional Materials:

After the Goal Rush by Tim Loh, CT Post

High School Football, Inc. NY Times

Going Deep: Great American Sports Stories (excerpts), Gary Smith
The Year's Best Sports Writing 2022, Editted by JA Adande

« ADDRESS fo the National Association of Independent Schools.doc

4 After the Gold Rush-Ansonia Questions.doc <"

¢ Friday Night Lights Prologue Clase Reoding.doc
# Still dreaming-Hoop Drearns Afterward.doc .7~

hitp:#www.ctpast .com/local/article/Afler-the-Goal-Rush-
2431134.php

‘. Football High .+ ¢ High School Football, Inc. -

New Orleans Gun Violence 7«  IMG Academy
The NCAA’s Summer . 7 Qclessa
Burden of Expectatons : IMG

https://newtownk 12 rubiconatlas.org/develop/unit-planner/14076?yearld=2024 4/5
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2% Allen, TX High School Foatball Stadium

2 » Alabama Locker Room Tour 5 V!

Assessments

The means by which students will demonstrate what they know (content knowledsge), what they can do (critical skills), and what they understand

(generalizations) as a result of their learning from the unit.
Friday Night Lights Themes | Summmative | Oral Report
B FNL Social Issues

5 State Standards Assessed

Hoop Dreams/Friday Night Lights Comparison | Formative | Expository Essay
", Hoop Dreams.doc

4 State Standards Assessed

Differentiation

Core learning activities, resources and assessments that meet the needs of all learners.

For CP classes, they will have one core text for the unit and fewer supplemental reading/writing assignments. The honors classes can have
multiple core texts for the unit and be able to complete all of the supplemental reading/writing assignments, as well as discussions.

Test Prep Connections

As appropriate, include activities that build skills for standardized testing, such as IABs.
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Unit 3- Gender and Equity in Sports

Newtown High Schoal / Grade 12 / English Language Arts

A Week 8- Week 10 | 4 Curriculum Developers | Last Updated: Today by Lye Jr. Victor

Concept-Based Curriculum Unit Template

Purpose of the Unit

The overarching goal(s) of the unit.

To give students a greater understanding of the struggle of athletes of color, female athletes, and athletes in poverty.

Conceptual Lens/Concepts

Concepts are the "big ideas” of the unit. The conceptual lens is a particular concept that focuses the thinking of the unit.

Lens: Equality

Concepts: Title IX, women's sports, role models, hate, gender, race relations, barriers, segregate, barriers

Generalizations

Critical conceptual relationships that students are expected to
UNDERSTAND at the end of the unit.

1. Title IX created an emphasis on women's sports.

2. Women's sports facilitates equality among the genders.
3. Female role models combat stereotypes.

4. Sports help improve racial relations.

5. Barriers to acceptance keep athletics economically segregated.

Guiding Questions

A combination of Factual (F), Conceptual (C) and Provocative/Debatable (P)
questions that lead to the generalizations. Label each questions (F), (C) or

(P).

1a. What is Title IX/ (F)

1b. How has Title IX positively impacted women's sports? (o)}

1c. Why is it important for current athletes to know the stories of
those who came before them? (C)

1d. What keeps women's sports from overtaking male sports? (P)

2a. What opportunities are available to wormen through sports? (C)
2b. What keeps women from seizing those opportunities? (o9}

2¢. How do sports negatively impact women's mental health? (C)
2d. Are women's sports important? (P)

2e. Why are the ratings lower for women's sports? (P)

2f. Why are the ratings higher for men's sports? (P)

3a.What makes someone a role model? (F)

3h How do people determine their role models? Q)

3c.. Is it important for girls to see female athletes? (P

3d. Is representation important? (P)

3e. Is it important for people to understand that athletes are
human? (P)

4a. What is racial bias? (C)

4b. Why is it important to see athletes of all races? (C)

4c. What is it important to tell the stories of underserved athletes?
(@

4d. Are sports racially segregated? (P)

4e. Are sports colorblind? (P)

https://newtownk 2 rubiconatlas.org/develop/unit-planner/1 40777?yearld=2024 115
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4f. How does the pressure of a community negatively impact an
athlete's mental health? (P)

5a. Is it necessary to have money to be successful in sports? (C)
5h. How does access to coaches and mental health expects help
athletes became successful? (F)

5c. What obstacles must poor athletes overcome to success? (C)
5d. Is it important to understand stories about underserved
communities? (P)

Content Knowledge Critical Skills

Critical facts and information that students are expected to KNOW at the Critical skills that students are expected to be able to DO at the end of
end of the unit, the unit.

. 1. Use real-world digital and other research tools to access. evaluate
and effectively apply information appropriate for authentic tasks.

. 2. Work independently and collaboratively to solve problems and
accomplish goals.

Students will: know
« the impact Title IX had on women's sports
« the barriers women face in the world of sports

« the role that women's sports play in society . 5. Effectively apply the analysis, syntheses, and evaluative processes

« the racial barriers that athletes face. that enable productive problem solving. ’
. the economic barriers that effect athletes and their road to Notes
success

Students will develop analysis, synthesis, and evaluative process skill
as they....

1. convey information and ideas to others in a presentation using
spoken language, non-verbal language, and multi-media

2. take and support a position on information and ideas

3. convey information and ideas in a given written format

4. relate and apply new knowledge using a variety of resources
including technology

5. demonstrate strategies to identify, locate, and interpret information
6. take and support a position on information and ideas.

Standards
The content standards that are taught and/or assessed in this unit.
CCSS: English Language Arts 6-12

CCSS: Grades 11-12
Reading: Informational Text

2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.

(B RI.11-12.2. Betermine two or more central ideas of a text and analyze their development over the course of the text, including how
they interact and huild on one another ta provide a complex analysis; provide an ohjective summary of the text.

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

O RI.11-12.3. Analyze a complex set of ideas or sequence of events and explain how specific individuals. ideas. or events interact and
develop over the course of the text.

Writing

2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately through the effective
selection, organization, and analysis of content.

https://newtownk 2.rubiconatlas.org/develop/unit-planner/14077 ?yearid=2024
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O W.11-12.2 Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and
accuraiely through the effective selection, organization, and analysis of content

2. Write narratives to develop real orimagined experiences or events using effective technique, well-chosen details, and well-structured
event sequences.

W.11-12.3 Write narratives to develop real or imagined experiences or events using effective technique, well-chasen details, and
well-structured event sequences.

Production and Distribulion of Writing 4. Produce clear and coherent writing in which the development. organization, and style are
appropriate to task, purpose, and audience.

O W.11-124. Produce tlear and caherant writing in which the development, organization. and style are appropriate to task, purpose,
and audiciice. (Gratle-specific expectations for writing types are defined in standards 1-3 above.)

6. Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.

D W.11-12.6. Use technology. including the Internet, to produce. publish, and update individual or shared writing products in response
Lo ongoing feedback, including new arguments or information.

Research to Buiid and Present Knowledge 7. Conduct short as well as more sustained research projects based on focused questions,
demonstrating understanding of the subject under investigation.

W.11-12.7. Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or
solve a problem: narrow or broaden the inquiry when appropriate: synthesize multiple sources on the subject, demonstrating
understanding of the subject under investigation,

Speaking & Listening

Comprehension and Collaboration 1. Prepare for and participate effectively in a range of conversations and collaborations with diverse
partners, building on others’ ideas and expressing their awn clearly and persuasively.

SL.11-12.1. Iniliate and participate effectively in a range of collaborative discussions {one-an-one, in groups, and teacher-led) with
diverse partners on grades 11-12 topics, texts, and issues, building on athers’ ideas and expressing their ewn clearly and
persuasively.

Presentation of Knowledge and Ideas 4. Present information. findings, and supporting evidence such that listeners can follow the line of
reasoning and the organization, development, and style are appropriate to task, purpose, and audience.

SL11-12.4. Present infarmation, indings, and supporting eévidence, conveying a clear and distinet perspective, such that listeners
can follow the line of reasaning, alternative or opposing perspectives are addressed. and Lthe erzanization, development. substance,
and style are appropriate Lo purpose. audience, and a range or formal and informal tasks.

6. Adapt speech ta a variety of contexts and communicative tasks, demonstrating command of formal English when indicated or
appropriate.

B SL.11-12.6. Adapt speech to a varicty of contexts and tasks. demonstrating a command of formal English when indicated or
appropriate.

© Copyright 2010, National Governors Association Center for Best Practices and Council of Chief State School Officers. All rights reserved.

Core Learning Activities

The learning activities that support the acquisition of content knowledge, attainment of critical skills and lead to the generalizations of the unit.
Activities should be clearly articulated, include teacher instructions and identify optional vs. assured experiences.

1. Analyze athletic culture and the toxic nature of it.

2 Write an argument for why more people don't watch women'’s sports

3. Identify the external and internal pressures that affect athletes using What Made Maddy Run

4. Create presentations on how the positive nature of sparts turned into negatives in What Made Maddy Run
5. Analyze the role of race and poverty in sports

6. Research a story of athletes who have gained success despite their humble beginnings.

https://newtownk12.rubiconatlas.org/develop/unit-planner/14077?year|d=2024 3/5
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Vocabhulary Resources
Academic and content-specific vocabulary needed to support knowledge, Teacher and student resources used to support the learning.
understanding and/or skills.
Book:
Title IX What Made Maddy Run
Equity A Most Beautiful Thing By Arshay Cooper
Segragation
Film:
A League of their Own, directed by Penny Marshall
Ring of Fire
Various ESPN 30-for-30s
Supplemental Materials:
Playing with the Boys, Eilen McDonagh and Laura Pappano
Let Me Play, Karen Blumenthal
Title IX, Linda Jean Carpenter
The Death of Paret by Norman Mailer
Essays/Articles from The Year's Best Sports Writing 2022 Edited by
JA Adande
- hitps:/www.huffpost.com/entry/ivy-league-quitters-the- .
Y b.4525656 o
- https://www.nbcsportsAcom/video/more—gold-jesse-owens-and- 56
~ 1936-berlin-olympics-0 2 B
{7 What Made Maddy RunIntre 27 [§ {3 Title IX o B
e https://www.youtube.com/watch?v=UzTP3f_6coA&t=715 P
Assessments

The means by which students will demonstrate what they know (content knowledge), what they can do (critical skills), and what they understand
(generalizations) as a result of their learning from the unit.

Maddy Presentations | Summative | Other oral assessments
Oral Report
B Maddy Presentations

4 State Standards Assessed
Title IX | Summative | Expository Essay
Analytical essay considering the impact and importance of Title IX.

6 State Standards Assessed

Differentiation
Core learning activities, resources and assessments that meet the needs of all learners.

For CP classes, they will have one core text for the unit and fewer supplimental reading/writing assignments. The honors classes can have
multiple core texts for the unit and be able to complete all of the supplimental reading/writing assginments, as well as discussions.

Test Prep Connections

As appropriate. include activities that build skills for standardized testing, such as IABs.

https://newtownk 2.rubiconatlas.org/develop/unit-planner/ 14077 ?yearld=2024 4/5
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Unit 4- Sacrifices Athletes Make for Glory

Newtown High School / Grade 12 / English Language Arts
Week 10 - Week 13 | 4 Curriculum Developers | Last Updated: Today by Lye Jr. Victor

»

Concept-Based Curriculum Unit Template

Purpose of the Unit

The overarching goal(s) of the unit.

To show students the necessary sacrifices athletes make to achieve success.

Conceptual Lens/Concepts

Concepts are the "big ideas" of the unit. The conceptual lens is a particular concept that focuses the thinking of the unit.

Lens: Fame
Concepts: coaches, athletes, fame, social standard, athletic success, historical unclerstanding, physical detriment, today's athlete

Generalizations Guiding Questions

A combination of Factual (F}, Conceptual (C) and Provocative/Debatable (P)
questions that lead to the generalizations. Label each questions (F), (C) or

(P).

Critical conceptual relationships that students are expected to
UNDERSTAND at the end of the unit.

1. Coaches impact athletic success

2. Athletes promote a social standard.

3. Fame and notoriety justify athletic sacrifice.

4. Historical understanding expands knowledge of today's athletes
5. Physical detriment correlates with playing at any level.

1a. Who are the greatest coaches of all-time? (F)

1b. What attributes are necessary to be a great coach? (C)

1¢. What attributes do coaches lack that prevents them from being
great coaches? (C)

1d. Are there universal traits to being a great coach? (P)

2a. To what standards are athletes held? (C)

2b. How do athletes not live up to that standard? (C}

2¢.Are athletes held to different standards than the rest of society?
(P)

2d. What is the best example of a sport hero and why? (P)

2e. Do athletes have social obligations? (P)

3a. What must an athletes accomplish to be remembered? (C)
3b. What makes someone a hero? (P)
3c. Are athletes more important than other historical figures? {P)

4a. Does the history of Sports change the present (F)

4bWhat important historical events in sports should people know?
(€

4Ac. What faults did athletes make in the past? (F)

4d. 1s it important to know the sacrifices of past athletes? (P)

5a. What is CTE? (F)

5h. How does CTE occur in athletes? (F)

5¢. Why did the NFL cover-up its knowledge of concussions? (C)
5d. Should athletes under 14 play contact sports? (P)

https://newtownk12.rubiconatlas.org/develop/unit-planner/1 40807?yearld=2024
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Content Knowledge

Critical facts and information that students are expected to KNOW at the
end of the unit.

Unit Plan

Critical Skills

Critical skills that students are expected to be able to DO at the end of
the unit.

. 1. Use real-world digital and other research tools to access, evaluate
and effectively apply information appropriate for authentic tasks.

. 2. Work independently and collaboratively to solve problems and
accomplish goals.

Students will know
. the sacrifices made by professional and college athletes
in times of war.
« the definition of what it means to be a coach. . 6. Value and deronstrate personal responsibility, character, cultural
. the stories of various athletes and their sacrifices during understanding, and ethical hehavior.
World War Il and the War on Terror.
. the definition of CTE and how it impacts athletes who

played contact sports.

Notes

Students will develop analysis, synthesis, and evaluative process skills

as they...
. the responses of various sports leagues to concussions

and the last effects on their players. 1. demonstrates strategies to identify, locate, and interpret

information

2. relates and applies new knowledge using a variety of resources and
technology

3. convey information and ideas to othersin a presentation using
spoken language, non-verbal language, and multimedia.

4. convey information and ideas in a given written format

5. demonstrate strategies to identify, locate, and interpret information
6. compare the responses of various sports leagues to concussions
and the last effects on their players

Standards

The content standards that are taught and/or assessed in this unit.

CCSS: English Language Arts 6-12
CCSS: Grades 11-12
Reading: Literature

6. Assess how point of view or purpose shapes the content and style of a text.

RL.11-12.6. Analyze a case in which grasping a point of view requires distinguishing what is directly stated in a text from what is
really meant (e.g., satire. sarcasim, irony, or understatement).

Reading: Informational Text

Key ldeas and Details 1. Read closely to determine what the text says explicitly and te make logical inferences from it; cite specific textual
evidence when writing or speaking to suppart conclusions drawn frem the text.

RI.11-12.1. Cite strong and thorouigh textual evidence to support analysis of what the text says explicitly as well as inferences drawn
from the text, including determining where the lext leaves matters uncertain.

2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.

RI.11-12.2. Determine two ar more central ideas of ¢
they interact and build on one anotherte provide a ct

«t and analyze their development over the course of the text, including how
mnlex analysis: provide an objective summary of the text.

Writing
&. Use technology, including the Internet, to produce and publish writing and to interact and coltahorate with others.
D W.11-12.6. Use technology, including the Internet, to proguce. publish, and update individual or shared writing products in response

{0 ongoing feedback. including naw arguments or informatian.

https://newtownk1 2.rubiconatias.org/develop/unit-planner/140807?yearld=2024 2/4
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Speaking & Listening

2. Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively. and orally.

SL.11-12.2. Integrate multiple sources of information presented in diverse formats and media (e.g.. visually, quantitatively, orally) in
arder to make informed decisions and solve prahilems, evaluiting the credibility and accuracy of each source and noting any
discrepancies among the data.

3. Evaluate a speaker’s point of view, reasoning. and use of evidence and rhetoric.

S1.11-12.3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the stance, premises, links
among ideas. word choice, points of emphasis, and tone used.

© Copyright 2010. National Governors Association Center for Best Practices and Council of Chief State School Officers. All rights reserved.

Core Learning Activities

The learning activities that support the acquisition of content knowledge, attainment of critical skills and lead to the generalizations of the unit.
Activities should be clearly articulated, include teacher instructions and identify optional vs. assured experiences.

1. Create a model for the ideal coach in the 21st century.

2. Identify the habits of Coach Bob Hurley and determine if he could successfully coach in Newtown.

3. Create a map of the major days of Pat Tillman's life and identify his decision making process on those particular days.
4. Trace the larger themes of Where Men Win Glory throughout the book and how they relate to Pat Tillman

5. Create an annotated website of one of the chapters in Where Men Win Glory.

6. Write and deliver a persuassive speech on a sport issue relevant to today's world.

Vocabulary Resources
Academic and content-specific vacabulary needed to support knowledge, Teacher and student resources used to support the learning.
understanding and/or skills.
Book:

Coaching The Mosquito Bow!, Buzz Bissinger

CTE Where Men Win Glory, Jon Krakauer

Concussions Unbroken by Laura Hillenbrand

theme

model Movies:

Eight Men Out, John Sayles
The Pat Tillman Story
Concussion

PBS Frontline League of Denial
The Street Stops Here

various ESPN 30-for-30s

Additional Material:

Muhammed Ali, Thomas Huser

The Miracle of St. Anthony's. Adrian Wojnarowski

various essays from The Year's Best Sports Writing 2022 edited by
JA Adande

o httprsports espngo com‘espn/eticket/story?page=tillmanpartl £
https:#siles goegle.com/site/wheremenwinglory1000/heme

hittp:# veww.youiube comiwatch?v=jcqUIT44rR8

hitps://newtownk12_rubiconatlas.org/develop/unit-planner/140807yearld=2024 3/4
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Assessments

Unit Plan

p £wvaveohe orgividee/ fiontline-lcague-denial-nfls-
CONCUSSICN-Crisis/

“

http:fveww.cspn.com/video/clip?id=10802533 i

hitp: #www espn.com/espn/feature/story/_/id/1081626C/pat-
tillman-srduring-guitt

B Copy of Pat Tilhnan Days of Qur Lives . ™

& Copy of Where Men Themes ¢ . Head Injuries  #* =

_ Coach Bob Hurley

The means by which students will demonstrate what they know (content knowledge), what they can do (critical skills), and what they understand

(generalizations) as a result of their learning from the unit.

Where Men Win Glory Website | Summative | Personal Project

In groups of 3-4, students will create an annotated website based on an assigned chapter of Where Men Win Glory

.+ Where Men Win Glory website.docx B Copy of Chapter 22-Where Men Win Glorv

1 State Standard Assessed

Sports Issue Persuasive Speech | Formative | Other oral assessments
¢ Persuasive Speech.doc

3 State Standards Assessed

Differentiation

Core learning activities, resources and assessments that meet the needs of all learners.

Test Prep Connections

As appropriate, include activities that build skills for standardized testing, such as IABs.

https://newtownk1 2.rubiconatlas.org/develop/unit-pianner/14080?yearld=2024
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Students will develop analysis, synthesis, and evaluative process skills
as they...

1. demonstrates strategies to identify, locate, and interpret
information

2. relates and applies hew knowledge using a variety of resources and
technology

3. convey information and ideas to others in a presentation using
spoken language. non-verbal language, and multimedia.

4. convey information and ideas in a given written format

5. demonstrates strategies to identify, locate, and interpret
information

Standards

The content standards that are taught and/or assessed in this unit.

CCSS: English Language Arts 6-12

CCSS: Grades 11-12

Writing
2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately through the effective
selection, organization, and analysis of content.

W.11-12.2a. Intraduce a topic: organize complex ideas, concepts, and information so that each new element builds on that which
precedes it to create a unified whole: include formatting {e.g.. headings), graphics (e.g.. figures, tables). and multimedia when useful to
aiding comprehension.

W.11-1%.9b. Develop the topic thoroughly by selecting the most significant and relevant facts. extended definitions, concrete details,
quotations. or other information and examples appropriate to the audience’s knowledge of the topic.

W.11-12.2. Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and
accurately through the effective selection, organization. and arnalysis of content.

Research to Build and Present Knowledge 7. Conduct short as well as more sustained research projects based on focused questions,
demonstrating understanding of the subject under investigation.

W.11-12.7. Cenduct short as well as more sustained research projects to answer a question (including a self-generated question) or
solve a problem: narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject. demonstrating
understanding of the subject under investigation.

8. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each source, and integrate the
information while avoiding plagiarism.

W.11-12.8. Gather relevant information from multiple autheritative print and digital sources, using advanced searches effectively:
assess the strengths and limitations of each source in terms of the task, purpose, and audience; integrate information into the text
selectively to maintain the flow of ideas, avoiding plagiarism and overreliance on any one spurce and following a standard format for
citation.

© Copyright 2010. National Governors Association Center for Best Practices and Council of Chief State School Officers. All rights reserved.

Core Learning Activities

The learning activities that support the acquisition of content knowledge, attainment of critical skills and lead to the generalizations of the unit.
Activities should be clearly articulated, include teacher instructions and identify optional vs. assured experiences.

1. Research a non-mainstream sports story that can be turned into a mock ESPN 30-for-30

2. Write an essay identifying themes used throughout the semester and tie those themes into the paper.
3, Using movie making software, create a 5-7 video highlighting your subject

https://newtownk1 2.rubiconatlas,org/develop/unit-planner/14081 ?yearld=2024 2/3
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Vocabulary Resources

Academic and content-specific vocabulary needed to support knowledge, Teacher and student resources used to support the learning.
understanding and/or skills.

We Video- accounts available through the LMC

role models
humanity Various ESPN 30-for-30 videos
inspiration « You Don't Know Bo
collaboration « Playing for the Mob
. Hawaiian: The Eddie Akau Story
» Once Brothers
&7 Sample Video  »
Wi Cyrena Arokium 30-For-30 Fisk University Gymnastics Videompa &7
“ Sample Video ¢ ©
Assessments

The means by which students will demonstrate what they know (content knowledge), what they can do (critical skills), and what they understand
(generalizations) as a result of their learning from the unit.

30-for-30 | Summative | Expository Essay

Technology Project
B Copy of Sports Lit Final 30-for-30

5 State Standards Assessed

Differentiation

Core learning activities, resources and assessments that meet the needs of all learners.

Honors class are required to write 5-7 pages, while CP Class are required to write 3-5 pages.

Test Prep Connections

As appropriate, include activities that build skills for standardized testing. such as IABs.

https://newtownk12.rubiconatlas.org/develop/unit-planner/14081 ?yearld=2024 3/3
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7 Newtown Public g |
4 ! Schoals fw Atlas

M

Unit Plan
Unit 5-Culminating Project- Mock 30-for-30

Newtown High School / Grade 12 / English Language Arts

PN Weelk 12 - Week 17 | 4 Curriculum Developers | Last Updated: Today by Lye Jr. Victor
Concept-Based Curriculum Unit Template

Purpose of the Unit

The overarching goal(s) of the unit.

To give students an opportunity to tell a lesser-known sports story that highiights some of themes and concepts that they have discussed

throughout the semester.

Conceptual Lens/Concepts

Concepts are the "big ideas” of the unit. The conceptual lens is a particular concept that focuses the thinking of the unit.

Lens: Stories
Concepts:humanity. inspiration, athletes, audience

Generalizations Guiding Questions
Critical conceptual relationships that students are expected to A combination of Factual (F), Conceptual (C) and Provocative/Debatable (P)
UNDERSTAND at the end of the unit. questions that lead to the generalizations. Label each questions (F), (C)or
(P).
1. Sports stories examine humanity.
2. Athletes offer inspiration. 1a. How do sports reveal humanity? (C)
3. Lesser known stories spark an interest in the audience. 1b. What do sports say about America? (C)

1¢. Why are Americans so interested in Sports? (C)
1d. Are sports healthy (mentally/physically) for Americans? (P)

2a. Are all athletes inspirational? (C)
2b. Are all athletes inspriational? (C)
2c. Should athletes be role models? {P)

3a. Who is the audience? (C)

3b. How do people find lesser known stories? (C)
3c. What stories are important to tell? (C)

3d. Does every athlete have a story? (P)

Content Knowledge Critical Skills
Critical facts and information that students are expected to KNOW at the Critical skills that students are expected to be able to DO at the end of
end of the unit. the unit.

. . 2 Work independently and collaboratively to solve prablems and
Students wil kru.)w: ) accomplish goals.
- the qualities of an effective movie . 4. Demonstrate innovation. flexibility and adaptability in thinking
« the research tools to use palterns vrori habiis, and working/learning conditions
« the benefits of collaboration
X R i Notes
. the strategies for meeting deadlines

https:/newtownk2.rubiconatlas.org/develop/unit-planner/14081?yearid=2024 13
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TNy N Publi
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Unit Plan

Unit 1: Creating a Community

Newtown Middie School / Grade 7 / Physical Education
A Week 1-Week 4| 2 Curriculum Developers | Last Updated: Feb 26, 2024 by Chivinski, Ronald

Concept-Based Curriculum Unit Template

Purpose of the Unit

The overarching goal(s) of the unit.

Conceptual Lens/Concepts

Concepts are the "big ideas” of the unit. The conceptual lens is a particular concept that focuses the thinking of the unit.
Lens: Community

Concepts: norms, honesty, respect, commitment, Challenge by Choice, awareness, physical and emotional safety, responsibility, experiences,

participation, goal setting

https://newtownk12.rubiconattas.org/develop/unit-planner/1 5646?backLinkld=unitCalendarYear&yearld=2024

1/4



5/10/24, 3:17 PM

Generalizations

Critical conceptual relationships that students are expected to
UNDERSTAND at the end of the unit.

1. Awareness of self and others builds strong communities.

2. Successful communities establish norms.

3. Challenge by Choice defines participation.

4. Everyone's actions affect physical safety; equipment alone does
not create physical safety.

5. Each participant creates or inhibits emotional safety; it is
everyone's responsibility.

6. Each participant is responsible for their own experiences and
outcomes through our Full Value Commitment.

Content Knowledge

Critical facts and information that students are expected to KNOW at the
end of the unit.

« Safe movement

» Full Value Commitment

» Challenge by Choice

» SMART Goal Setting

« Experiential Learning Cycle

B FVC--Full Value Commitment [
B Challenge by Choice.pptx  «” 17 [.) ELC Poster 7 ¥}

i Project Adventure-Setting goals /i

Unit Plan

Guiding Questions

A combination of Factual (F), Conceptual (C) and Provocative/Debatable (P)
questions that lead to the generalizations. Label each questions (F), (C) or
{P).

1a. What is awareness? {F)

1h. What is the difference between awareness of yourself and
awareness of others? (C)

1c. Can there be community without awareness? (P)

2a. What are norms? {F)
2b. Why should communities establish norms? (C)
2¢. What happens to communities when norms are not followed?

P

3a. What is Challenge by Choice? (F)

3b. What are comfort, stretch, and panic zones? (F)

3c. How does Challenge by Choice impact participation? (C)

3d. Does Challenge by Choice promote better group outcomes? (P)

4/5a. What is emotional and physical safety? (F)

4/5b. What group actions ensure both emotional and physical
safety? (C)

4/5¢c. What group actions could destroy either emotional and
physical safety? (P)

6a. What is the Full Value Commitment? (F)
6b. What commitments make someone a valued member of this
group? (P)

Critical Skills

Critical skills that students are expected to be able to DO at the end of
the unit.

https://newtownk12.rubiconatlas.org/develop/unit-planner/1 5646?backLinkld=unitCalendarYear&yearid=2024
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Standards

The content standards that are taught and/or assessed in this unit.

& CASEL-SEL-Framework-11.2020.pdf & TJ

Core Learning Activities

Unit Plan

The learning activities that support the acquisition of content knowledge, attainment of critical skills and lead to the generalizations of the unit.
Activities should be clearly articulated, include teacher instructions and identify optional vs. assured experiences.

. Perfect Circle
. Introduce Full Value Commitment (hand tracing activity)

. Move Without Touching
. Challenge Circles

. Experience Theater

. Pipeline

. Moonball

. Circle Name Games

10. Peek-a-Who

11. Inclusion Tag Games

el BN e N, B A R N

B PA Curriculum-Unit 1 Rough Draft (7) <% U

Vocabulary

Academic and content-specific vocabulary needed to support knowledge,

understanding and/or skills.

Assessments

. Journal entry 1: Practice SMART Goal Setting & Reflection

Resources

Teacher and student resources used to support the learning.

The Hundredth Monkey by Nate Folan (HM)

Silver Bullets by Karl Rohnke (SB)

Count Me In by Mark Collard

No Props by Mark Collard

Adventure in Education by Dick Prouty

Cowstails & Cabras Il by Karl Rohnke

Adventure in the Classroom, Mary Henton

Adventure Curriculum for Physical Education {Middle School)
by Jane Panicucci

The means by which students will demonstrate what they know (content knowledge), what they can do (critical skills), and what they understand

(generalizations) as a result of their learning from the unit.

Journal Entries | Formative | Other written assessments

Students will respond to prompts in their digital journals.

No State Standards Assessed

Differentiation

Core learning activities, resources and assessments that meet the needs of all learners.

https://newtownk12.rubiconatias.org/develop/unit-planner/1 5646?backLinkld=unitCaiendarYear&yearld=2024
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Test Prep Connections

As appropriate, include activities that build skills for standardized testing, such as IABs.

https://newtownk 12 rubiconatlas.org/develop/unit-planner/156467? backLinkld=unitCalendarYear&yearld=2024 4/4
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Newtown Public
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Unit Plan
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Unit Plan

Unit 2: Responsible Problem Solving

Newtown Middle Schaol / Grade 7 / Physical Education
A Week 5- Week 10 | 2 Curriculum Developers | Last Updated: Feb 26, 2024 by Chivinski, Ronald

Concept-Based Curriculum Unit Template

Purpose of the Unit

The overarching goal(s) of the unit.

Conceptual Lens/Concepts

Concepts are the "big ideas" of the unit. The conceptual lens is a particular concept that focuses the thinking of the unit.

Lens: Respaonsible Decision-Making

Concepts: communication, teamwork, norms, relationships, responsibility, conflict, problem-solving, care for self, care for others,

strengths/weaknesses, competency, goals

Generalizations

Critical conceptual relationships that students are expected to
UNDERSTAND at the end of the unit.

1. Effective teams communicate to solve problems.

2. Responsible decisions require respecting the group's norms.

3. Effective teamwork relies on trust and confidence in others.

4. Healthy relationships require caring for self and others and
addressing conflict constructively.

5. Recognizing strengths and weaknesses contributes to successful
team outcomes.

Guiding Questions

A combination of Factual (F), Conceptual (C) and Provocative/Debatable (P)
questions that lead to the generalizations. Label each questions (F), (C) or

{P).

1a. What is effective communication? (F)

1b. What is the ABCDE method of problem solving? (F)

1c. What behaviors limit effective communication? (C)

1d. How do effective teams incorporate communication with
problem-solving skills? (C)

1e. Does effective communication always lead to success? (P)

2a. What is a responsible decision? (F)

2b. Why should groups establish norms? (C)

2¢. What happens to communities when norms are not followed?
(@]

2d. Do norms always lead to stronger teams? (P)

3a. What characterizes effective teamwork? (F)

3b. How can groups grow their mutual trust? (C)

3c. How does greater trust within the group affect outcomes? (C)
3d. Is confidence in the group necessary for successful teamwork?
(P)

4a, What is a healthy relationship? (F)

4b. What does constructive conflict resolution look like? (F)

4c. What strategies promote constructive conflict resolution? (C)
4d. Will some teams always be effective? (P)

5a. How do strengths and weaknesses affect a team? (F)
5b. How can a team address strengths and weaknesses to be more
successful? (C)

https://newtownk12.rubiconatlas.org/develop/unit-planner/15647?yearld=2024 1/3
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5¢. Does reflecting on team successes and setbacks impact the
group's outcome? (P)

Content Knowledge Critical Skills

Critical facts and information that students are expected to KNOW at the Critical skills that students are expected to be able to DO at the end of
end of the unit. the unit.

1. ABDCE Decision Making Process

2. offering support when appropriate

3. advocating for self and others

4. identifying & communicating challenges and solutions

5. individual talents & competencies contribute to a successful team
outcome

Standards

The content standards that are taught and/or assessed in this unit.

./ CASEL-SEL-Framework-11.2020.pdf & ©

Core Learning Activities

The learning activities that support the acquisition of content knowledge, attainment of critical skills and lead to the generalizations of the unit.
Activities should be clearly articulated, include teacher instructions and identify optional vs. assured experiences.

1. ABDCE Decision Making Process
2. Craft Stick Tower Challenge

3. Pressure Pit

4, Computer Key Punch

5. Maze Without Walls

6. Trolleys

7. Connectiles

8. Raft Race

9. Everybody's Up

10. Individual Rubric, Self Assessment
11. Personal Goal Reflection

12. Ubuntu Cards

8 PA Curriculum-Unit 2 Rough Draft (7) 7 [

Vocabulary Resources

Academic and content-specific vocabulary needed to support knowledge, Teacher and student resources used to support the learning.
understanding and/or skills.
. o The Hundredth Monkey by Nate Folan {HM)

o Silver Bullets by Karl Rohnke (SB)

o Count Me In by Mark Collard

o No Props by Mark Collard

o Adventure in Education by Dick Prouty

o Cowstails & Cobras Il by Karl Rohnke

o Adventure in the Classroom, Mary Henton

https://newtownk12.rubiconatlas.org/develop/unit-planner/1 56477?yearld=2024 2/3
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o Adventure Curriculum for Physical Education (Middle
School) by Jane Panicucci

Assessments

The means by which students will demonstrate what they know (content knowledge), what they can do (critical skills), and what they understand
(generalizations) as a result of their learning from the unit.

Problem Solving Group Assessment | Formative | Self Assessment

Rubric found on page 150 from Adventure Curricutum for PE= Middle School. Modified as necessary

No State Standards Assessed

3 PA Individual Rubric.pptx 7 5] {7 ABCDE Problem Solving ¢ I B ABCDE Problem Solving IR

Differentiation

Core learning activities, resources and assessments that meet the needs of all learners.

Test Prep Connections

As appropriate, include activities that build skills for standardized testing, such as IABs.

https://newtownk12.rubiconatias.org/develop/unit-planner/15647?yearld=2024
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i : () ™, Newtown Public
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Unit Plan

Unit 3: Building Confidence & Trust

Newtown Middle School / Grade 7 / Physical Education
A Week 11 - Week 15 | 2 Curriculum Developers | Last Updated: Feb 26, 2024 by Chivinski, Ronald

Concept-Based Curriculum Unit Template

Purpose of the Unit

The overarching goal(s) of the unit.

Conceptual Lens/Concepts

Concepts are the "big ideas" of the unit. The conceptual lens is a particular concept that focuses the thinking of the unit.

Lens: Awareness

#R Atlas

Concepts: self-awareness, social awareness, relationships, confiicts, honesty, integrity, diversity, differences, growth, goals, flexibility, trust,

confidence, success

htps://newtownk12.rubiconatias.org/develop/unit-planner/1 56487yearld=2024
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Generalizations Guiding Questions

A combination of Factual (F), Conceptual (C} and Provocative/Debatable (P)
questions that lead to the generalizations. Label each questions (F), (C) or

Critical conceptual relationships that students are expected to
UNDERSTAND at the end of the unit.

1. Recognizing and incorporating each team member's diverse
strengths, weaknesses, and attributes contributes to team success
and growth.

2. Setting achievable team goals requires the ability to think flexibly
as a group.

3. Diversity creates stronger teams.

4. Trustworthiness builds confidence in both individuals and teams.
5. Demonstrating honesty and integrity inspires confidence and
trust.

{P).

1a. What are the strengths and talents of my team and each
member? (F)

1b. How can managing conflict become the basis for effective
relationships? (C)

1c. Is understanding everyone's perspectives valuable when
building relationships? Does it affect outcomes? (P)

2a. What is a goal? (F)

2b. What is the difference between being flexible and inflexible as a
team? (C)

2¢. What strategies can a team incorporate to encourage flexibility?
(@]

2¢. Is there a time when a group should remain inflexible? (P)

3a. What are some examples of our team's diversity? (F)

3h. What makes teams successful? (C)

3c. How do diverse perspectives contribute to a team's dynamic?
P

4a. What is trust? (F}

4b. What does trust in a team look like? (C)

4c¢. What behaviors or statements consistently damage trust or
confidence? (C)

4c. Is it easy for a team to lose confidence in itself? (P)

5a. What is integrity? (F)

5b. Can good teams exist without honesty? (P)

Critical Skilis

Critical skills that students are expected to be able to DO at the end of
the unit.

Content Knowledge

Critical facts and information that students are expected to KNOW at the
end of the unit.

- recognizing strengths & talents in both self and others
- considering others’ perspectives

- resolving conflicts constructively

- proper spotting & communication techniques

- setting achievable goals

- demonstrating honesty & integrity

Standards

The content standards that are taught and/or assessed in this unit.

¢ CASEL-SEL-Framework-11.2020.pdf 7 \]

Core Learning Activities

The learning activities that support the acquisition of content knowledge, attainment of critical skills and lead to the generalizations of the unit.
Activities should be clearly articulated, include teacher instructions and identify optional vs. assured experiences.

https://newtownk12.rubiconatlas.org/develop/unit-planner/15648?yearld=2024 2/3



5/10/24, 3:18 PM Unit Plan

1. Whale Watch

2. Everybody's Up/Spotting Sequence (Hundredth Monkey)
- spotting stance, trust leans; trust falls

3. Telephone Pole Shuffle

4. Wild Woozy

5. Geo Crossing (Challenge by Choice review)

6. FFEACH Charades

7. Group Rubric Activity & Team Discussions

B Project Adventure Grade 7 Unit 3 #° 14

Vocabulary Resources

Academic and content-specific vocabulary needed to support knowledge, Teacher and student resources used to support the learning.
understanding and/or skills.

» The Hundredth Monkey by Nate Folan (HM)

« Silver Bullets by Karl Rohnke (SB)

« Count Me In by Mark Collard

« No Props by Mark Collard

« Adventure in Education by Dick Prouty

» Cowstails & Cobras Il by Karl Rohnke

. Adventure in the Classroom, Mary Henton

« Adventure Curriculum for Physical Education (Middle School)

by Jane Panicucci

Assessments

The means by which students will demonstrate what they know (content knowledge), what they can do (critical skills), and what they understand
(generalizations) as a result of their learning from the unit.

3 Project Adventure Class Rubricdocx & (¢

Differentiation

Core learning activities, resources and assessments that meet the needs of all learners.

Test Prep Connections

As appropriate, include activities that build skills for standardized testing, such as IABs.

https://newtownk12.rubiconatlas.org/develop/unit-planner/1 5648?yearld=2024
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Unit Plan
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Unit Plan

Unit 4: Resiliency & Coping in a Group Setting
Newtown Middle Schaol / Grade 7 / Physical Education
A Week 16 - Week 19 | 2 Curriculum Developers | Last Updated: Feb 26, 2024 by Chivinski, Ronald

Concept-Based Curriculum Unit Template

Purpose of the Unit

The overarching goal(s) of the unit.

Conceptual Lens/Concepts

Concepts are the "big ideas” of the unit. The conceptual lens is a particular concept that focuses the thinking of the unit.

Lens: resiliency & coping

Concepts: competency, group dynamics, trust, emotional & physical safety, positive vs negative risk taking, preparedness, honesty, community

goal, Challenge by Choice, participation, diversity

Generalizations

Critical conceptual relationships that students are expected to
UNDERSTAND at the end of the unit.

1. Positive group dynamics rely on recognizing emotional and
physical safety within the group.

2. Competency and safety depend on differentiating between
positive and negative risk taking.

3. Achieving a community goal requires trust and preparedness
from the group.

4. Challenge by Choice defines participation.

5. Acknowledging group diversity promotes positive outcomes
and the ahility to understand different perspectives.

Content Knowledge

Critical facts and information that students are expected to KNOW at the

end of the unit.

- recognizing strengths & weaknesses within entire team

Guiding Questions

A combination of Factual (F), Conceptual (C) and Provocative/Debatable (P)
questions that lead to the generalizations. Label each questions (F), (C) or

(P).

1a. What is both emotional and physical safety? (F)

1b. What group actions ensure both emotional and physical safety?
(C)

1c. What group actions could destroy either emotional or physical
safety? (P)

2a. What does being competent with a task mean to the success of
the group? (F)

2b. What is the difference between positive and negative risk
taking? (C)

2¢. Is appropriate risk taking always beneficial? (P)

3a. What is a community a goal? (F)

3b. How do groups prepare to achieve a community goal? (C)

3c. Can goals be achieved without either trust or preparation? (P)

4b. How does Challenge by Choice impact participation? (C)

5c. Does diversity impact the success of a group? (P)

Critical Skills

Critical skills that students are expected to be able to DO at the end of
the unit.

https://newtownk12.rubiconatlas.org/develop/unit-planner/157 12?yearld=2024
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- differentiating between positive vs. negative risk taking
- being mindful of the safety of both self & others within the team
- analyze what it means to participate fully (Challenge by Choice
model)
- contemplating both emotional and physical safety of the team
- experiencing competency within the team setting

Standards

The content standards that are taught and/or assessed in this unit.

i CASEL-SEL Framework £ ©J

Core Learning Activities

The learning activities that support the acquisition of content knowledge, attainment of critical skills and lead to the generalizations of the unit.
Activities should be clearly articulated, include teacher instructions and identify optional vs. assured experiences.

1. group rubric & team discussion, Are We Ready?
2. proper harness use

3. knot tying-figure 8 follow through & safety hitch
4, helmet adjustments & carabiners

5. Australian belay

6. climbing safety protocols

7. final reflection prompt

Vocabulary Resources

Academic and content-specific vocabulary needed to support knowledge, Teacher and student resources used to support the learning.

understanding and/or skills.
« The Hundredth Monkey by Nate Folan (HM)
« Silver Bullets by Karl Rohnke (SB)
« Count Me In by Mark Collard
« No Props by Mark Collard
« Adventure in Education by Dick Prouty
. Cowstails & Cobras 1l by Karl Rohnke
« Adventure in the Classroom, Mary Henton
. Adventure Curriculum for Physical Education (Middle School)
by Jane Panicucci

Assessments

The means by which students will demonstrate what they know (content knowledge), what they can do (critical skills), and what they understand
(generalizations) as a result of their learning from the unit.

Final Reflection-Project Adventure Prompt | Summative | Self Assessment
B Final Reflection Prompt--Project Adventure

No State Standards Assessed

[ Project Adventure Class Rubric.docx 7

https://newtownk12.rubiconatlas.org/develop/unit-planner/1 57127yearld=2024 2/3
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Differentiation

Core learning activities, resources and assessments that meet the needs of all learners.

Test Prep Connections

As appropriate, include activities that build skills for standardized testing. such as [ABs,

https://newtownk12.rubiconatlas.org/develop/unit-planner/15712?yearld=2024 3/3
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! O + Newtown Public
'._5_‘_‘_#_/‘1 Schoals

Unit Plan

Unit Plan
Unit 1: Promoting & Experiencing Community

Newtown Middle School / Grade 8 / Physical Education
A  Week 1-Week4 | 2 Curriculum Developers | Last Updated: Jun 29. 2022 by Chivinski, Ronald

Concept-Based Curriculum Unit Template

Purpose of the Unit

The overarching goal(s) of the unit.

Conceptual Lens/Concepts

Concepts are the "big ideas” of the unit. The conceptual lens is a particular concept that focuses the thinking of the unit.

Lens: Community

Concepts: norms, honesty, respect, commitment, Challenge by Choice, awareness, physical and emotional safety, responsibility, experiences,

participation, paradigm shift, goal setting

Generalizations

Critical conceptual relationships that students are expected to
UNDERSTAND at the end of the unit.

1. Awareness of self and others builds strong communities.

2. Successful communities establish norms.

3. Challenge by Choice defines participation.

4. Everyone's actions affect physical safety; equipment alone does
not create physical safety.

5, Each participant creates or inhibits emotional safety; it is
everyone's responsibility.

6. Each participant is responsible for their own experiences and
outcomes through our Full Value Commitment.

7. A group's ability to perceive paradigm shifts impacts group
problem solving competency.

Guiding Questions

A combination of Factual {F), Conceptual (C) and Provocative/Debatable (P)
questions that lead to the generalizations. Label each questions (F), (C)or

(P).

1a. What is awareness? {F)

1h. What is the difference between awareness of yourself and
awareness of others? (C)

1¢. Can there community without awareness? (P)

2a. What are norms? (F)
2b. Why should communities establish norms? (C}
2c. What happens to communities when norms are not followed?

(P)

3a. What is Challenge by Choice? (F)
3b. What are comfort, stretch, and panic zones? (F)
3c. How does Challenge by Choice impact participation? {C)

4/5a. What is emotional and physical safety? (F)

4/5b. What group actions ensure both emotional and physical
safety? (C)

4/5¢. What group actions could destroy either emotional and
physical safety? (P)

6a. What is the Full Value Commitment? (F)
6b. What commitments make someone a valued member of this
group? (P)

7a. How does paradigm shift impact group problem-solving
competency? (C)

https://newtownk12.rubiconatlas.org/develop/unit-planner/1 5653?backLinkld=unitCalendarYear&yearld=2024
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7b. Does Challenge by Choice promote better individual
participation? (P)

Content Knowledge Critical Skills

Critical facts and information that students are expected to KNOW at the Critical skills that students are expected to be able to DO at the end of
end of the unit. the unit.

« Safe movement

« Full Value Commitment

+ Challenge by Choice

» SMART Goal

« Experiential Learning Cycle

B FVC--Full Value Commitment &% 1
@ Challenge by Choice.pptx 27 1.

"% Project Adventure-Setting goals @ {7} ELC Poster # 7

Standards

The content standards that are taught and/or assessed in this unit.

& CASEL-SEL-Framework-11.2020.pdf .~ (]

Core Learning Activities

The learning activities that support the acquisition of content knowledge, attainment of critical skills and lead to the generalizations of the unit.
Activities should be clearly articulated, include teacher instructions and identify optional vs. assured experiences.

1. Perfect Circle

2. Developing Full Value Commitment (hand tracing activity)
3. Journal entry 1: Practice SMART Goal Setting & Reflection
4. Move Without Touching

5. Experience Theater

6. Turnstile

7. Moonball

8. Circle Name Games

9. Peek-a-Who Name Game

10. Inclusion Tag Games

B PA Curriculum-Unit 1 Rough Draft (8) ¢ &

Vocabulary Resources

Academic and content-specific vocabulary needed to support knowledge, Teacher and student resources used to support the learning.
understanding and/or skills.

«» The Hundredth Monkey by Nate Folan (HM)

« Silver Bullets by Karl Rohnke (SB)

« Count Me In by Mark Collard

« No Props by Mark Collard

https://newtownk12.rubiconatlas.org/develop/unit-planner/1 56537backLinkld=unitCalendarYear&yearid=2024 2/3
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« Adventure in Education by Dick Prouty
+ Cowstails & Cobras Il by Karl Rohnke
« Adventure in the Classroom, Mary Henton
« Adventure Curriculum for Physical Education (Middle School)
by Jane Panicucci

Assessments

The means by which students will demonstrate what they know (content knowledge), what they can do (critical skills), and what they understand
(generalizations) as a result of their learning from the unit.

Journal Entries | Formative | Other written assessments

Students will respond to prompts in their digital journals.

No State Standards Assessed

Differentiation

Core learning activities, resources and assessments that meet the needs of all learners.

Test Prep Connections

As appropriate, include activities that build skills for standardized testing, such as IABs.

https://newtownk12.rubiconatlas.org/develop/unit-planner/1 5653?backLinkld=unitCalendarYear&yearld=2024
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7 () ™, Newtown Public
;I Schools
‘-\.._‘_______./

Unit Plan

#R Atlas

Unit Plan

Unit 2: Responsible Problem Solving

Newtown Middle School / Grade 8 / Physical Education
A Week 5 - Week 10 | 2 Curriculum Developers | Last Updated: Jun 28. 2022 by Chivinski, Ronald

Concept-Based Curriculum Unit Template

Purpose of the Unit

The overarching goal(s) of the unit.

Conceptual Lens/Concepts

Concepts are the "big ideas” of the unit. The conceptual lens is a particular concept that focuses the thinking of the unit.

Lens: Responsible Decision-Making

Concepts: communication, teamwork, norms, relationships, responsibility, conflict, problem-solving, care for self, care for others, talents,

competency. goals, leadership

Generalizations

Critical conceptual relationships that students are expected to
UNDERSTAND at the end of the unit.

Guiding Questions

A combination of Factual (F), Conceptual (C) and Provocative/Debatable (P)
questions that lead to the generalizations. Label each questions (F), (C) or

(P).

1. Effective team leadership promotes communication to solve
problems.

2. Responsible decisions require respecting the groups' norms.

3. Effective teamwork builds trust and confidence both in self and
others.

4. Healthy relationships require caring for self and others and
addressing conflict constructively.

5.Recognizing individual strengths and weaknesses contributes to
successful team outcomes.

https://newtownk12.rubiconatlas.org/develop/unit-planner/15654 ?yearld=2024

1a. What is effective communication? (F)

1b. What is the ABCDE method of problem solving? (F)

1c. What does group leadership look like? How could leadership be
established(C)

1d. How do effective teams incorporate individual participants'
problem-solving skill sets and communication styles? (o}

1e. Which leadership strategies and behaviors are the most
effective? (P)

1e. Does leadership always lead to success? (P)

2a. How do individual decisions affect group outcomes? (C)

2b. Which group norms matter most? (C)

2c. What happens to individuals when norms are not followed? (C)
2d. Which group norms matter most? Does individual adherence to
that norm affect the group outcome? {P)

3a. What individual actions, choices and behaviors contribute to
effective teamwork? (F)

3b. How does effective teamwork and the mutual trust of the team
affect individuals? (C)

3c. How does greater trust within the group affect outcomes? (C)
3d. Is confidence and trust in the group necessary for successful
teamwork? (P}

4a. What is an individual's responsibility in a healthy relationship?
©
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Content Knowledge

Critical facts and information that students are expected to KNOW at the
end of the unit.

1. ABDCE Decision Making Process

2. offering support when appropriate

3. advocating for self and others

4. identifying & communicating challenges and solutions

5. individual talents & competencies contribute to a successful team
ottcome

Standards

The content standards that are taught and/or assessed in this unit.

& CASEL-SEL-Framework-11.2020.pdf & {J

Core Learning Activities

Unit Plan
4h. What individual behaviors and actions promote constructive
conflict resolution? (F)
4c. What strategies promote constructive conflict resolution? (C)
4d. Is it better to avoid conflict? (P)

5a. How do individual strengths and weaknesses affect a team? (F)
5h. How can a team incorporate individual strengths and
weaknesses to be more successful? (C)

5c. Does reflecting on team successes/setbacks and
strengths/weaknesses impact the group's outcome? (P)

Critical Skills

Critical skills that students are expected to be able to DO at the end of

the unit.

The learning activities that support the acquisition of content knowledge, attainment of critical skills and lead to the generalizations of the unit.
Activities should be clearly articulated, include teacher instructions and identify optional vs. assured experiences.

1. ABDCE Decision Making Process
2. Craft Stick Tower Challenge

3. Pressure Pit

4. Computer Key Punch

5. Maze Without Walls

6. Trolleys

7. Connectiles

8. Raft Race

9. Mass Pass

10. Individual Rubric, Self Assessment
11. Personal Goal Reflection

12. Ubuntu Cards

B PA Curriculum-Unit 2 Rough Draft (7) .7 ¥

https://newtownk 12 rubiconatlas.org/develop/unit-planner/1 5654?yearld=2024

Resources

Teacher and student resources used to support the learning.
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VocabUIary « The Hundredth Monkey by Nate Folan (HM)

Academic and content-specific vocabulary needed to support knowledge, « Silver Bullets by Karl Rohnke (SB)
understanding and/or skills. « Count Me In by Mark Collard
« No Props by Mark Collard
« Adventure in Education by Dick Prouty
Cowstails & Cabras |l by Karl Rohnke
» Adventure in the Classroom, Mary Henton
Adventure Curriculum for Physical Education (Middle School)
by Jane Panicucci

Assessments

The means by which students will demonstrate what they know (content knowledge), what they can do (critical skills), and what they understand
(generalizations) as a result of their learning from the unit.

Problem Solving Group Assessment | Formative | Self Assessment

Rubric found on page 150 from Adventure Curriculum for PE= Middle School. Modified as necessary

No State Standards Assessed

>

PA Individual Rubric.pptx & %  ABCDE Problem Solving +* {7 ABCDE Problem Solving & =

Differentiation

Core learning activities, resources and assessments that meet the needs of all learners.

Test Prep Connections
As appropriate, include activities that build skills for standardized testing, such as IABs.

https://newtownk 12.rubiconatias.org/develop/unit-planner/ 15654 ?yearld=2024
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y () J Newtown Public
Schoals

Unit Plan

y@ Atlas
Unit Plan

Unit 3: Developing Confidence & Trust

Newtown Middle Schaol / Grade 8 / Physical Education
A Week 11 - Week 15 | 2 Curriculum Developers | Last Updated: Jun 30. 2022 by Chivinski. Ronald

Concept-Based Curriculum Unit Template

Purpose of the Unit

The overarching goal(s) of the unit.

Conceptual Lens/Concepts

Concepts are the "big ideas" of the unit. The conceptual lens is a particular concept that focuses the thinking of the unit.

Lens: Awareness

Concepts: self-awareness, social awareness, relationships, conflicts, creativity, collaboration, self-efficacy, empathy, compassion, diversity,

growth, communication, Full Value Commitment, trust, confidence, culture

Generalizations

Critical conceptual relationships that students are expected to
UNDERSTAND at the end of the unit.

1. Individual commitment to the components of our FVC creates a
positive team culture.

2. Clear communication establishes trust in self and others.

3. Utilizing diversity promotes greater opportunity for success.

4. Creative collaboration in a changing environment enhances
confidence and trust in self and others.

5. Demonstrating empathy and compassion within a team develops
greater confidence and trust.

Guiding Questions

A combination of Factual (F), Conceptual (C) and Provocative/Debatable (P)

questions that lead to the generalizations. Label each questions (F), (C) or

(P).

1a. What are the strengths and talents of my team members? (C)
1b. How does "letting go and moving on" (FVC) affect team
conflicts? (C)

1c. What parts of the FVC are most powerful to manage conflicts
that arise on my team? (P)

1d. Must all individuals on my team get along well? (P)

2a. What is a communication? (F)

2b. How does communicating clearly impact team interactions? (C)
2¢. Can teams experience success if they don't communicate well?
]

2d. Does clear communication guarantee success? (P)

3a. What diversity do | bring to my team? (F)

3b. What can individual team members do to create a more
inclusive environment? (C)

3c. How do diverse strengths, weaknesses, attributes and
perspectives affect team dynamics? (P)

43, What is trust? (F)

4b. How can an individual team member enhance confidence and
trust? (C)

4c. Is it easy for a team to lose confidence in itself? What could
cause this? (P}

5a. What is empathy? (F)

https://newtownk12.rubiconatlas.org/develop/unit-planner/1 56557yearld=2024
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Content Knowledge

Critical facts and information that students are expected to KNOW at the
end of the unit.

- recognizing strengths & talents in both self and others
- considering others' perspectives

- resolving conflicts constructively

- creative thinking in a changing environment

- collaboration effectively

- recognizing situational demands * opportunities

- experiencing self-efficacy

- demonstrating empathy & compassion

Standards

The content standards that are taught and/or assessed in this unit.

# CASEL-SEL-Framework-11.2020.pdf .

Core Learning Activities

Unit Plan

5b. Do the same strategies for demonstrating empathy and
compassion work with all teammates? (P}

Critical Skills

Critical skills that students are expected to be able to DO at the end of
the unit.

The learning activities that support the acquisition of content knowledge, attainment of critical skills and lead to the generalizations of the unit.
Activities should be clearly articulated, include teacher instructions and identify optional vs. assured experiences.

1. Whale Watch

2. Spotting Sequence (Hundredth Monkey)

- spotting stance, trust leans, trust falls

3. Confused Muse

4, Triangle Traverse

5. Geocrossing

6. FFEACH Charades

7. Group Rubric Activity & Team Discussions

Project Adventure Grade 7 Unit 3 AN

Vocabulary

Academic and content-specific vocabulary needed to support knowledge,
understanding and/or skills.

Resources

Teacher and student resources used to support the learning.

« The Hundredth Monkey by Nate Folan (HM)

« Silver Bullets by Karl Rohnke (SB)

« Count Me in by Mark Collard

« No Props by Mark Collard

« Adventure in Education by Dick Prouty

» Cowstails & Caobras |l by Karl Rohnke

« Adventure in the Classroom, Mary Henton

« Adventure Curriculum for Physical Education {Middle School)
by Jane Panicucci

https://newtownk12.rubiconatlas.org/develop/unit-planner/15655?yearld=2024
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Assessments

The means by which students will demonstrate what they know (content knowledge), what they can do (critical skills), and what they understand
(generalizations) as a result of their learning from the unit.

3 Project Adventure Class Rubric.docx

Differentiation

Core learning activities, resources and assessments that meet the needs of all learners.

Test Prep Connections

As appropriate, include activities that build skills for standardized testing, such as IABs.

https://newtownk12.rubiconatlas.org/develop/unit-planner/15655?yearld=2024 3/3
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Unit Plan
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Unit Plan

Unit 4: Resiliency & Coping, Individual Competency

Newtown Middie School / Grade 8 / Physical Education
A Week 16 - Week 19 | 2 Curricutum Developers | Last Updated: Jun 30. 2022 by Chivinski. Ronald

Concept-Based Curriculum Unit Template

Purpose of the Unit

The overarching goal(s) of the unit.

Conceptual Lens/Concepts

Concepts are the "big ideas" of the unit. The conceptual lens is a particular concept that focuses the thinking of the unit.

Lens: resiliency & coping skills

Concepts: individual competency, group dynamics, trust, emotional & physical safety, positive vs negative risk taking, preparedness, honesty,

individual goal. Challenge by Choice, participation, diversity, self-efficacy

Generalizations

Critical conceptual relationships that students are expected to
UNDERSTAND at the end of the unit.

1. Positive group dynamics rely on recognizing emotional and
physical safety within the group.

2. Individual competency and safety depend on differentiating
between positive and negative risk taking.

3. Experiencing individual competency in a community setting
requires participating fully and being mindful of the safety of
both self and others.

4. Achieving a community goal requires trust and preparedness
between individual members of a group.

5. Challenge by Choice defines individual participation toward a
group goal.

6. Embracing group diversity promotes positive outcomes and
the ability to understand different perspectives and
empathize with others.

7. Reflecting on an individual's role in promating personal,
social, and community well-being facilitates successful
interactions and choices.

Guiding Questions

A combination of Factual (F), Conceptual (C) and Provocative/Debatable (P)
questions that lead to the generalizations. Label each questions (F), (C) or
(P).

1a. What is both emotional and physical safety? (F}

1b. What individual actions ensure both emotional and physical
safety? (C)

1c. What individual actions could destroy either emotional or
physical safety? (P)

2/3a. What does being individually competent with a task mean to
the success of the group? (F)

2/3b. How do different individuals perceive & define positive &
negative risk taking? (C)

2/3c. Are there risks which are universally positive or negative for
every individual? (P)

4a. What is a community a goal? (F)

4h. How do individuals affect a community goal? (C)

4c. Can goals be achieved without individual trust or preparation?

(P)

5. How does Challenge by Choice impact individual participation?
@

6. Does diversity impact the success of a group? (P)

7a. Did individual reflection improve group outcomes? (P)
7b. How does individual competency build self-efficacy? (C)

https://newtownk12.rubiconatlas.org/develop/unit-planner/15713?yearld=2024 173
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Content Knowledge Critical Skills
Critical facts and information that students are expected to KNOW at the Critical skills that students are expected to be able to DO at the end of
end of the unit. the unit.

- recognizing strengths & weaknesses within entire team

- differentiating between positive vs. negative risk taking

- being mindful of the safety of both self & others within the team
- analyze what it means to participate fully (Challenge by Choice
model)

- contemplating both emotional and physical safety of the team

- experiencing individual competency

Standards

The content standards that are taught and/or assessed in this unit.

CASEL-SEL Framework & 71

Core Learning Activities

The learning activities that support the acquisition of content knowledge, attainment of critical skills and lead to the generalizations of the unit.
Activities should be clearly articulated, include teacher instructions and identify optional vs. assured experiences.

. group rubric & team discussion, Are We Ready?

. harness review

. knot tying--double figure 8 on a bight & safety hitch
. helmet adjustments & carabiners review

. individual belay school training

. individual belay assessment

. climbing safety protocols

. final reflection-prompt

[ N e A N A A

Vocabulary Resources

Academic and content-specific vocabulary needed to support knowledge, Teacher and student resources used to support the learning.
understanding and/or skills.

« The Hundredth Monkey by Nate Folan (HM)

« Silver Bullets by Karl Rohnke (SB)

« Count Me In by Mark Collard

« No Props by Mark Collard

» Adventure in Education by Dick Prouty

« Cowstails & Cobras Il by Karl Rohnke

. Adventure in the Classroom, Mary Henton

« Adventure Curriculum for Physical Education {(Middle School)

by Jane Panicucci

Assessments

The means by which students will demonstrate what they know (content knowledge), what they can do (critical skills), and what they understand
(generalizations) as a result of their learning from the unit.

Final Reflection-Project Adventure Prompt | Summative | Self Assessment

https://newtownk12.rubiconatlas.org/develop/unit-planner/15713?yearld=2024 2/3
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2 Final Reflection Prompt--Project Adventure

No State Stanclards Assessed
CASEL-SEL Framework 21 Project Advenwre Class Rubric.dags
Differentiation

Core learning activities, resources and assessments that meet the needs of all learners.

Test Prep Connections

As appropriate, include activities that build skills for standardized testing, such as IABs.

https://newtownk12.rubiconatlas.org/develop/unit-planner/15713?yearld=2024 3/3



Please Note: These minutes are pending Board approval.
Board of Education
Newtown, Connecticut

Minutes of the Board of Education meeting held on May 7, 2024 at 7:00 p.m. in the Council
Chambers, Municipal Office Building, 3 Primrose Street.

A. Plante, Chair C. Melillo
J. Vouros, Vice Chair A. Uberti
D. Ramsey, Secretary T. Gouveia
S. Tomai 5 Public
C. Gilson 1 Press

D. Linnetz

B. Leonardi

G. Petertonjes
I. Khazadian (absent)

Mrs. Plante called the meeting to order at 7:00 p.m.

ltem 1 — Pledge of Allegiance

Item 2 — Consent Agenda
MOTION: Ms. Linnetz moved that the Board of Education approve the consent agenda which
includes the correspondence report. Mr. Ramsey seconded. Motion passes unanimously.

ltem 3 — Public Participation

Item 4 - Reports

Chair Report: Mrs. Plante started her report by acknowledging all of Newtown’s amazing teachers
during Teacher Appreciation Week. Mrs. Plante stated that the Board is consumed with two of their
most important responsibilities. The first being the budget and the second being the hiring of a
Superintendent. Regarding the budget, she urges the community to vote on Tuesday, May 14th.
The administrators and building principals are hard at work, trying to identify the list of possible
adjustments. As a Board, they will discuss the individual reductions after the referendum. These
discussions will take place at their May 21st Board meeting at Reed Intermediate.

Superintendent’s Report: Mr. Melillo highlighted all of the District’s fine arts events that will be
happening in the next two weeks. He also reported that the CT Department of Administrative
Services confirmed that our HVAC grant will be approved. All of the projects have been completed
and the Town will now receive a 35% reimbursement from the state of Connecticut. The Head
O’Meadow project will be receiving $150,000+ for the install of HVAC units. The Newtown High
School, A-wing, will be receiving $290,000 and B-wing will receive $390,000+. Lastly, Newtown
received reimbursement of $2,679,000 for the Hawley project. Mr. Melillo thanked Judit DeStefano
for writing those grants and John Barlow for working collaboratively with the town to bring money
back to Newtown.



Board of Education -2- May 7, 2024

Mr. Ramsey also thanked Mitch Bolinsky and other elected officials who did a lot of work behind the
scenes.

Committee and Liaison Reports:

Mr. Gilson reported that he served as a chaperone for the Boston trip. He was able to witness first
hand the teachers in action. He was very impressed with the student’s behavior as well as the
teacher’s dedication to the students. He believes that this was the first field trip since Covid and
from a logistical standpoint, it went very smoothly.

Mr. Leonardi congratulated Anne Fries, second grade teacher at Hawley Elementary, for receiving
Newtown Teacher of the Year for a second time. He can personally speak to the excellence of Ms.
Fries because his daughter was a student of hers two years ago.

Mr. Ramsey thanked Mr. Gilson for chaperoning the Boston trip. The Board received great
feedback.

Mr. Ramsey reported that he went to Matilda Jr. at Reed Intermediate and was extremely
impressed with the talent of the students. The spirit of the show was extraordinary.

Mr. Ramsey reported that the Curriculum & Instruction/SEL committee met on Tuesday, April 30th.
Dr. Longobucco, Janice Gabriel and Michelle Hiscavich presented the Theater Design Curriculum.
This course is a half year elective. They explained the technical and artistic design concepts of the
class. This class has a project based assessment. The committee also received a presentation from
Mrs. DiBartolo on the Grade 6-8 proposed reading program which will be presented during this
meeting.

Student Representative Report:

Mr. Petertonjes reported that Newtown High School celebrated its spirit week last week. The
seniors showed off their college commitments along with unique outfits. AP students will be starting
their AP tests this week which lasts for two weeks. He also reported that Junior Prom was a
success and looking forward to Senior Prom this week. Two Track records were broken at the last
meet and with most Spring sports winding down, they are beginning to prepare for their
postseasons. Lastly, he reported that most seniors are starting to interview with Newtown
Scholarship Association, looking for potential money towards college.

Item 5 - Presentations

Discussion and Possible Action on Grade 6-8 Into Literature Reading Program:

MOTION: Ms. Linnetz moved that the Board of Education approve the Grade 6-8 Into Literature
Reading Program. Ms. Tomai seconded.

Mrs. DiBartolo presented the Grade 6-8 Comprehensive Reading Program Recommendation.

Mr. Gilson asked if Newtown was required to pilot the reading programs. If not, he asked why
Newtown decided to begin a pilot program.
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Mrs. DiBartolo answered that there was a requirement for K-3 because of the Right to Read Act. To
keep consistency and coherence across the grade levels, Newtown decided to roll that program to
grades K-5. With grades 6-8, it was not a requirement. The learning walks showed them that it
would be in the best interest of the students and teachers to pilot the programs.

Mr. Gilson asked if other districts compare programs, run a pilot, compile data, and reach out to
other districts for feedback and coordination like Newtown did.
Mrs. DiBartolo said that they did not at the 6-8 grade level.

Mrs. DiBartolo said that grades K-5 use EL and it is the best fit for those students because of the
structures that are in place. There are module pieces which are reading, writing, speaking and
listening. Then the skills block in K-2. In grades 3-5, there are the modules and then an “All block”
which is the additional language and literacy block. This allows the students to practice grammar
and complex text. Grades 6-8 and what EL offered for them, they did not see the same level that
they saw with K-5 and ultimately decided to go with another program for those grades. She
continued by saying that Into Literature had topics that were more meaningful for the students and
the speaking and listening protocols are much more in depth.

Mr. Gilson asked if Mrs. DiBartolo felt that the changes to the English curriculum were making the
students feel more challenged.

Mrs. DiBartolo said that she does and has witnessed the progress in the classrooms. The student’s
comments have been that they love Language Arts. She reminded the Board that it will take 3-5
years to see the overall impact.

Mr. Leonardi asked what the methodology was behind the split of the pilot programs.

Mrs. DiBartolo answered that they looked at the teachers in each grade level and randomly
assigned them one of the programs to pilot.

Mr. Leonardi asked if all the students were in one of the pilot programs.

Mrs. DiBartolo said it was split half and half.

Mr. Leonardi asked if there were other quantitative ways in which they can benchmark whether or
not the pilot programs were effective.

Mrs. DiBartolo answered that they use a universal screener called i-Ready. i-Ready is broken down
into domains, which are vocabulary, informational literature and overall comprehension. In
conjunction with Beth Anne, Newtown’s database administrator, they were able to create
subsections of each domain of i-Ready data so they currently have a baseline to work off of.

Mr. Leonardi asked if it was premature to get data to see improvement.
Mrs. DiBartolo said it was because it will take 3-5 years to get accurate data.

Mrs. Plante asked after the implementation from the K-5 reading program, what lessons are they
rolling forward into this new implementation for grades 6-8.
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Mrs. DiBartolo said the biggest lesson was to listen to the teachers and their needs. They also
found that checking in with teachers and having informal conversations was very beneficial.
Mrs. Plante asked if there was a PD plan.

Mrs. DiBartolo said that they just started that planning and Into Literature will be providing the
teachers and administrators with coaches.

Motion passes unanimously.
ACES International Education Opportunities

Jason Hiruo, Director of ACES International, presented education opportunities through ACES
International.

Mrs. Linnetz thanked Mr. Hiruo for his presentation. Mrs. Linnetz stated that she is the current Chair
of the Policy Subcommittee and currently working on an International Field Trip policy so she found
this presentation very helpful..

Mr. Hiruo offered his input if needed.

Mr. Gilson asked how many students ACES works with in Connecticut.
Mr. Hiruo said there are approximately 55,000 students in all of ACES programs.

Mr. Leonardi said that he said the programs sound tremendous and he was a huge advocate of
international travel. He asked what they are monitoring when working with embassies.
Mr. Hiruo said safety is the number one priority for their travelers.

Mr. Vouros asked if the NICE program was affiliated with ACES.

Mr. Hiruo said it is not affiliated with NICE but sees the potential to reinvigorate the NICE program.
He is very appreciative of Mr. Tim Dejulio and Ms. Sue McConnell, along with other colleagues for
continuing to help facilitate the international field trips at the high school.

Mr. Vouros would like to think that ACES could be infused into the elementary world language
program so it becomes robust.

Item 6 - Old Business

Item 7 - New Business

MOTION: Mrs. Linnetz moved that the Board of Education fully authorize the Superintendent and
his/her staff to recruit and hire for a specified open position. Mr. Ramsey seconded.

Mr. Melillo stated that there is a need to replace an administrator for one year in Special Education.
This is an area of shortage, it is important to fill the position from within and then backfill the
teaching position as soon as possible.

Mrs. Plante stated that according to Policy 2151, there is a procedure for hiring an administrator.
Typically, there would need to be a hiring committee, however, the Board can authorize the
Superintendent to hire without the need for a hiring committee.

Vote: 6 ayes, 1 nay (Mrs. Tomai) Motion passes.
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First Read of Theater Design Curriculum:
Mr. Ramsey asked the Board to review the curriculum in their board packet and reach out to him if
they have any questions or comments.

Mr. Gilson stated that he spoke to Ms. Gabriel regarding online resources to do set design and she
told him that there used to be an online program that was open access, however, it is now
expensive. Mr. Gilson asked Mrs. Uberti to reach out to Ms. Gabriel to see if there is any other type
of tool that the students could use for their benefit.

Mrs. Linnetz asked if this was a new class.
Mrs. Uberti said that it is not.

Discussion and Possible Action on the Superintendent Search Group:

MOTION: Mrs. Linnetz moved that the Board of Education approve CABE, the Connecticut
Association of Boards of Education, for the superintendent search, dependent upon finalization and
execution of the contract. Mr. Vouros seconded.

Mr. Gilson stated that he is a representative to CABE which has a well-trusted reputation of
excellence in Connecticut. They are engaged in education, training new board members, advocacy
at the state level and supporting board members. He believes they are the best choice to conduct
Newtown’s Superintendent search. Mary Broderick is the consultant Newtown will be working with.
She is highly capable and experienced and conducted over fifty superintendent searches.

There will be a survey sent to parents and staff. It is important that they receive feedback from the
public. The applicants will need to apply by May 31st. The Board will choose the finalists on June
6th and June 10th.

Ms. Tomai said that ‘Newtown’ knows Newtown best and asks the community to fill out the survey.

Vote: 6 ayes, 1 abstained (Mr. Leonardi)
Motion passes.

Discussion and Possible Action on Health Food Certification:

MOTION: Mrs. Linnetz moved that pursuant to C.G.S. Section 10-215f, the Board of Education or
governing authority certifies that all food items offered for sale to students in the schools under its
jurisdiction, and not exempted from the Connecticut Nutrition Standards published by the
Connecticut State Department of Education, will comply with the Connecticut Nutrition Standards
during the period of July 1, 2024, through June 30, 2025. This certification shall include all food
offered for sale to students separately from reimbursable meals at all times and from all sources,
including but not limited to school stores, vending machines, school cafeterias, culinary programs,
and any fundraising activities on school premises sponsored by the school or non-school
organizations and groups. Mr. Vouros seconded.

Ms. Vadas stated that this is an annual vote that needs to be sent to the state.
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Motion passes unanimously.

MOTION: Mrs. Linnetz moved that the Board of Education or governing authority will allow the sale
to students of food items that do not meet the Connecticut Nutrition Standards and beverages not
listed in Section 10-221q of the Connecticut General Statutes provided that the following conditions
are met: 1) the sale is in connection with an event occurring after the end of the regular school day
or on the weekend; 2) the sale is at the location of the event; and 3) the food and beverage items
are not sold from a vending machine or school store. An “event” is an occurrence that involves
more than just a regularly scheduled practice, meeting, or extracurricular activity. For example,
soccer games, school plays, and interscholastic debates are events but soccer practices, play
rehearsals, and debate team meetings are not. The “regular school day” is the period from midnight
before to 30 minutes after the end of the official school day. “Location” means where the event is
being held and must be the same place as the food and beverage sales. Mr. Vouros seconded.
Motion passes unanimously.

MOTION: Mrs. Linnetz moved that the Board of Education approve the minutes of April 23, 2024.
Mr. Ramsey seconded. Motion passes unanimously.

Item 8 - Public participation

MOTION: Mr. Vouros moved to adjourn. Mr. Leonardi seconded. Motion passes unanimously.
Item 9 - Adjournment

The meeting adjourned at 8:50 p.m.

Respectfully submitted:

Donald Ramsey
Secretary
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